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Foreword

The story of a school — even a story as short as that of St, Andrew's
— 15 not the story of one person or of several or of the physical growth of
a campus or the changes time has brought. It is the story of all of these
things. Without the largeness of spirit possessed by Alexis Felix du Pont,
the Founder, or the unparalleled generosity of the Donors; without the
astute and diligent care of the Board of Trustess, the inspired direction of
the Headmaster and the devotion of his Faculty and his Staff, and most
especially without the boys who have been students here, St. Andrew's
would obviously not be 8t. Andrew's. It would probably be a wheat farm
still,

Yet the compilers of this pamphlet have chosen to tell this story not
in terms of people and years, buildings and boys, but in terms of what is
less visible and less tangible — the spirit which inspired the foundation,
This spirit had as its primary object the creation of a school environment
in which a Christian culture might flourish and from which young men
might emerge not only well taught but well disposed to become efficient in
Christian service. This choice, dictated in part by space, time, and the
funds at hand, has forced the elimination of much that might be of in-
terest. For this the compilers apologize, It is their hope, however, that
what remains will give the reader a fair ides of the spirit in which the
School was founded and leave him with a due concept of the intellectual,
emotional, social, and religious means which have developed to fulfill that
spirit. Finally, through an alumni questionnaire an attempt has been made
to measure the effect of the environment so developed on those it was
intended to affect — the School's Alumni,

Whatever merit this pamphlet may possess is due to those who have
made the School. The faults are those of the writers, who wish to take
this opportunity to thank all who have helped with the work — the
Alumni, Mrs. Harper and Mrs, Bradford, who have prepared the major
portion of the manuscript for the press, and most particularly Mrs.
Warner Lewis Fleming, upon whom the labor involved in mailing the
Alumni Questionnaire of 1955 and compiling the returns largely fell.
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Genesis

Exactly when the idea of a Church boarding school for boys came to
Alexis Felix duPont, the Schoal's Founder, no one knows: but he must
have talked of it often with his friend, Allan J. Henry, and his sister, Mrs.
Irénée duPont before the midsummer's day in 1927 when the plan was
first suggested to the Right Reverend Philip Cook, D.D., then Bishop of
Delaware. The Bishop welcomed it with enthusiasm and during the next
year the idea took shape. Headmasters of various schools were consulted.
Theodore N. Denslow, formerly headmaster of the Donaldson Schoal,
made a surreptitious but exhaustive search of the State of Delaware for a
site which, while offering the maximum advantages of a rural setting, was
not too far removed from urban eenters to prevent ready communication.
When it was found, the property was quietly purchased. The “incor-
porators”, A, Felix duPont, Allan ], Henry, Walter J. Laird, Caleb §.
Layton and Bishop Cook, met, framed the Articles of Incorporation, and
gave the stary to the Wilmington Morning News. On December 22, 1928,
the public-at-large first knew that there was to be 2 Church boarding
school on the shores of Noxontown Pond, Delaware, on what had formerly
been the Comegys Farm, and that the school was to be administered by the
Episcopal Church School Foundation, Incorporated.

Neither the Founder nor the Incorporators knew what the School's
name was to be, for none had been chosen: nor who the headmaster was
to be, for he had not been found; nor even the composition of the Board
of Trustees, for the Incorporators had not named them. But, led by the
Founder, they knew the kind of school they wanted. The Founder's notes
on the subject are clear, and in view of the [ater development of the
schoel, remarkably perceptive.

A COLLEGE PREPARATORY CHURCH BOARDING-SCHOOL
FOR BOYS IN THE DIOCESE OF DELAWARE

Educarion—Full advantage taken of modern contribution to the
science of teaching, but no uaproven principies to be wsed. Religious
teaching of prime importance. Definjte teaching to prepare boys to
become useful laymen carried on intensively,

Diseipline—Regulations no more strict than should obtain in an
ideal home. Limited student government.

Government—A Board of Trustees, Bishop of the Diocese to be
chairman. Additional connection with the Diocese considered afrer
recommendation of the Bishop, A Headmaster or a Rector in charge
of the school under the authority of the Board of Trustees. A Chap-
lain in the event of the headmaster being a layman. The plant is to Ec
incorporated and endowed, the Trustees to be made directors of the
Corporation, {?)

Enroliment—Boys of age 12 to 13 admissihle by examination-—
mental, physical m?i? (?) psychological. Family history to be taken
into account. Committee of Trustees to have final decision as to fitness



Atbletici—All usual forms maintained, and athletics of some kind
compulsory with every student unless prohibited by a physician,

Chaprel—An omate chapel, a dignified service which will be an
Inspiration to masters and students and make them feel that the life
af the School emanates from that source, Early institution of ob-
servances of ceremonies that will be unique and will in years to come
be attractive traditions which will give the school an “Atmosphere”.!

They also knew what they did not want; “another high-priced Church
school . . . beyond the reach of families of moderate means.” 2 Nor did
they wish to limit enrollment to boys of the Episcopal Church. They
wanted above everything else to "maintain a school in which the religious
element in education will be emphasized and the teaching so directed as to
train and influence the student body to become efficient in Christian
service.” 8

Finally they stated very exactly the relationship of the Episcopal
Church School Foundation and the School to the Diocese, the Bishop's
relationship to the Board, the composition of the Board itself and its re-
lationship to the Headmaster and the Faculty. Contact with the Diocese
was to be made through the Bishop, who was, by reason of his office, made
a trustee of the institution. He was not to have undue influence beyond
that of any other member of the Board of Trustees, but his office carried
with it a responsibility for a share in the welfare of the School. The Board
of Trustees was to be a self-perpetuating body and the convention of the
Diocese was to have no power over it beyond the selection of a Bishop.
The discipline of the School was to belong to the Headmaster and his
Faculty and to hifh and to them it was the Incorporators’ desire to give a
free hand and a corresponding responsibility in its management,

The first Board of Trustees was soon chosen, It consisted of the
Right Reverend Philip Cook, D.D., Bishop of Delaware, President; A.
Felix duPont, Vice-President; Allan J. Henry, Secretary and Treasurer;

1 Allan J. Henry, “The Founding and Development of St
Andrew's School”, The General Magazine and Historical Chronicle of
the University of Pennryleanta, Burlington, N. J., the Enterprise Pub-
Iishinf; Company, October, 1934, Vol. XXXVII, Num, 1, pp. 26-38.

£ This provision has ever since been honored. The tuition fee for
the first year was set at $800, but approximately 409 of the first
student body received tuition assistance. In 1935 a variable tuition
scale, suggested by the Kent School tuition policy, was instituted, Four
tuition classes were established — 8300, $450, $600, $1000, the tuition
paid being dependent upon the demonstrated ability of the student and
his parents’ need of assistance. Tuitions stand todsy at £500, $800,
$1200 and $1600. The top tuition rate today is double that of rwenty-
five years ago, but it remains substantially hjuw the average. In rough
hgures, it costs the Foundation an average of approximatély $§126 more

to have a b-u];ent the school than it costs the average parent to send him
— in total, the income of £6,000,000 at 344 %!

3 This and the material relévant to the incorporation which fol-
lows, is taken from the Right Reverend Philip Cook, D.D., The Stary
of 5t. Andrew’s School, privately printed 1934, pp. 4, 9, 14.
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the Honorable Richard S. Rodney, ]. Thompson Brown, Walter J. Laird,
Caleb 8. Layton, and John O. Plart?

The objectives of the School were later formalized by the Founder
and a statement placed in the cornerstone, which was laid on St, Andrew's
Day, November 30, 1929:

The teacking and conduct of thir school are bated on the Chriziian
Religion. The trusteer and teachers believe thar man's knowledge of
right and wrong bai been revealed by Almighty God, and demon-
strated by the I:'}!r and teaching of Jesur Chrirt, and that man is guided
by the Holy Spirie to live according to Gad's revelation.

On July 22, 1929, the Reverend Walden Pell, I, then a master in
Lenox School, Lenox, Mass,, was appointed Headmaster, It was he who
suggested the name of the School, chose the School's colors (cardinal and
white), who appointed a faculty of four — Reverend James King, Martin
Curtler, Granville H. Sherwood, John N. Maclnnes, It was he who en-
rolled the first student body and threw open the doors on September 19,
1930, to the 31 second and third formers who stand today as revered
“charter members”, but who were then the most oddly-assorted group of
boys who have ever entered the School. 1t is he who has guided the School
ever since,
Thus the School came to life in the middle of a depression, twelve
years after the end of the greatest war the world had ever known and nine
years before an even greater one began,
While the times may have been troubled, St. Andrew's in its founding
was more fortunate than most schools. Its founder and his sister, Mrs,
Iréné du Pont, had been and have ever since been most generous. The
buildings are magnificent, the endowment is large, Money has never been
wanting when it was needed, and the depression, far from retarding the
growth of the School, actually encouraged it by reason of the fact that the
tuition was low and scholarship funds were plentiful, The Founder was
generous in an even broader sense. He was a scholarly and reflective man
and had very definite ideas of pedagogy, but his ideas were not fixations.
Having established broadly in the beginning what he believed ought to
obtain, he thereafter left the School in the hands of the Headmaster and
the Faculty the Headmaster had selected. He wvisited the School often and
frequently made suggestions; but he never did anything more than suggest
— not even when Norman Thomas won the student Presidential election
in 1932/

4 The Board of Trustees (as of September, 1954): Bishop Arthur
R. McKinstry, Bishop of Delaware Retired, President; Walter J. Laird,
Vice-President; William 5. Potter, Secretary and Treasurer; J, Brooke
Mosley, Bishop of Delaware; Honm, Richard S, Rodney, Thomas F.
Codwalader, Emile F. duPont, H. Belin du Pont, Albert Malle

Richard W. Trapnell, III, '36, William H. Whyte, I, '35, and
Bernard ], Fox, Assistant Secrctary and Assistant Treasurer,

9



A young Headmarter and Pregident of the Board of Treurteer, E.r'.r.%ﬁ,!'r Cook,
at Dedication Day, Octobeér 14, 1930, The rawsers of the scene war typical of 1he
cumpus of 1930,

The Problem

There are things, however, that even a tolerant founder and a gen-
erous endowment can not give. Money can not buy age, though archi-
tecturally it can imitate it; nor can good will and good intentions establish
tradition. Concept can set the pattérn, but a pattern is not a coat. The
problem facing the Headmaster was to take up where Founders, Donors,
and Trustees had left off — to give the ideal "local habitation and a name.”

Creating a school "so directed as to train and influence the study
body to become efficient in Christian Service” involves more than the
creation of 2 classroom curriculum, though that is a primary consideration,
It involves a number of things, not the least important of which is the
fact that a boarding 'school differs’ from a day school in that its students
are in residence not just for the school day, but for the whole day and

10



for the whole school year. The school environment must provide for the
whole boy, not just & part of him. It must provide the means of intellectual
attack, and this the classroom curriculum is designed to do. It must pro-
vide the means of physical, emotional, and social maturation, The extra-
curricular program fills this need, Finally, it must provide for the boy's
growth as a child of God, for without the direction afforded by faith and
religion all other growth is pointless and meaningless. It is this last which
distinguishes a Church boarding School from other boarding schools,
just as the fact of residence and the consequent opportunities so offered
for “out of school" social, physical, and emotional maturation distinguishes
a boarding school from a day school and in a large measure accounts
for the difference in classroom approach which often marks the two.

Bisbap McKingtry, second President of the Board of Trusiees, vecefver o
Christmay cigar from Sauwta Clans ( Richard €. du Pout, Jr., prasdion of the fexnder).

11
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The Academic Curriculum, 1930-1931

The academic curriculom of any college preparatory school is to some
extent fixed. Basic college entrance subject matter requirements must be
met. Beyond that each school sets its own standards of scholarship, fixes
its own graduation requirements and imparts by emphasis a particular
flavor of its own. What that flavor is, is dependent upon a number of
things: the major objective of the school itself — at 5t. Andrew’s the con-
cept of Christian service; the educational background of the curriculum
maker; the current political, social, and economic climate; the aspira-
tions and ideals of the age in which the curriculum is made. The edu-
cational background of the Headmaster embraced St. Marks, Princeton,
and Oxford, followed by preparation for the ministry and ordination. It
was classical and conservative, though the fact that it was both did not
obscure his idealism and his awareness of possibilities beyond the tradi-
tional, Several years of teaching in a (then) newly founded school (Lenox
School, Lenox, Massachusetts) had afforded a view of school mastering
that was not entirely traditional. The major assumptions behind the Head-
master's prospectus of 1930 (there was little to "catalogue” in the literal
sense) were these: that all St. Andrew's Students were college bound, that
while basic college requirements were to be rigorously met, something
more than the merely basic was equally essential; that knowledge was not
to be compartmentalized further than was necessary — that interrelation-
ships could be profitably pursued; that Sacred Studies occupied altogether
too subordinate a position in the average Church school, and that at St.

. . . The teaching and conduct of the School will be based on the
Christian religion. All boys will be expected to tuke part in the
School’s worship and religious education, which will be in accordance
with the practice and principles of the Episcopal church. . . .

While preparation for entrance into college is to be an immediate
objective of the School, success in examinations is not felt to be in
every case a final index of true learning. Every effort will be made to
insure the development of real appreciation, disciplined habits of
thought, and a scientific a to life.

The course of study for the Second Form, as the lowest class, will
include Sacred Studies, English, Mathematics, Elementary Science,
Beginning Latin, and the History and Appreciation of Art.

For the 11T Form the course will include Sacred Studies, English,
Mathematics, Latin, and Beginning French.

It is hoped that instruction in pictorial and plastic art and vocal
music can be arranped for all forms. | . .

As the courses progress through the upper forms it is planned
that they shall become more and more coordinated. For example,
French and English may be studied as componeat parts of a course in
literary appreciation; and Ancient History may be read to some extent
in the orginal Greek and Latin authors,

Beginning in the IV Form there will be a gradually widening
course of subjects, so that by the VI Form year a boy will be studying
definitely on the classical, literary, or scientific side of the school course.

13
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Andrew’s this was not to be the case. Salient excerpts from the 1930
Prospectus are these;

All of these courses, with two exceptions, met five times a week, The
classes in the History and Appreciation of Art met only once a week and
all Sacred Studies classes met twice a weck — double the number of meet-
ings usual in most Church Schools,

Each boy was expected to carry five major subjects, and to meet the
load he rose at 6:30, breakfasted at 7:00, did his chores, and began class
at 8:15. He normally finished classes at 2:30, but at 2:35 (5:00 P.M. in
the winter time) he began a three quarter hour extra study period if he
had not completed his daily assignments satisfactorily. After an hour and
a half of study after evening chapel (7:20-9:00, with & ten minute inter-
mission at the half way point) he went to bed, and was doubtless glad to
get there, just as he welcomed a half day of classes on Wednesday and
Saturday.

From an academic point of view, the initial program reflected sound
scholarly experience, Christian idealism, and the counsel of the Founder,
including his middle-of-the-road caution when dealing with educational
experiments. [t represented also an understanding of divergent human
interest and the desirability of allowing for diverse development. No one
had to be a classicist. He could “major” in science without loss of face if
he chose. It represents everything but the conflict with the hard fact of
experience at St. Andrew's, in a school without traditions, and (when the
material of the catalogue was prepared) without a student body, or even a
full faculty. But a curriculum of whatever sort is an explasiation, Ends
may not change, nor the things explained, but the explanations satisfactory
to one age are not satisfactory to another. In school “ages"” change rapidly,
Bevision in the light of experience was to be constant; but the modifica.
tions and changes which have since taken place represent the fruits of
a joint Faculty attempt under the Headmaster's leadership to meet the
challenge of the times with the materials at hand. Until 1935 the work
was done by the Faculty as a body, but after 1935 the increased size of
the student body and the growing complexity of school administration
made this impossible, and work was accomplished through Committees of
the Faculty.

One thing has not changed, It was in 1930 the belief of the School
and those who assisted in its foundation that learning without faith is an
unguided and futile thing, As the School motto “Faith and Learning"
suggests, St. Andrew's attempts to provide an environment in which the
Christian idea can flourish, not in its parts separately, but as a single and
indivisible whole — a whole in which learning and living are given mean-
ing and direction through faith in God, His purpose, and His Church.
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The Academic Curriculum, 1931-1955

It became evident early in the first year that modification of the
projected course of study would have to be undertaken. Some boys stag-
gered under the five major load, and even the best found carrying it diffi-
cult. Too many boys were being ambushed by Caesar or stumbling along
too slowly with Clearchus and Xenophon to make reading ancient history
in Latin or Greek a satisfying experience for history teachers however
gratifying it may have been to instructors in Latin or Greek. While the
generosity of the Founder and Donor saved the School from the problems
consequent upon acceptance of all who applied for admission, some boys
of modest attainments and abilities were going to have to be enlisted —
none, however, who did not have enough academic aptitude to undertake
college work® Further, since the School planned to add a form a year
until there were five in all, new courses had to be added each year to meet
college entrance requirements and permit that degree of specialization
spoken of in the fiest catalogue as the “'classical literary, or scientific side”,
Other courses (art and music, for instance) had also to be added as the
need arose and as the means of meeting them came to hand. Above all it
Was necessary Lo provide a course of study which would give each graduate
some understanding of himself, society, and the physical and spiritual
world in which he lived, and at the same time afford a sound basis for
further development of understanding in any of these areas or all of them,
though pursuit of all was unlikely.

Accordingly, by 1935 the following courses were offered: Sacred
Studies, five years; English, five years; mathematics, five years; ancient,
European, and American history, one year each; elementary science, biclogy,
chemistry and physics, one year each; Latin, five years; French, four and
one-half years; Greek, two years; peripheral subjects, not for credit:
"How to study”, one-half year, and music.”

By 1935 graduation requirements had also been formulated. In all
fifteen “credits” were required: three in English (after four years of
secondary school study), three in mathematics, two in each of two foreign
languages or three in one, with the temaining credits to be made up from
mathematics (one possible), science (three possible) and history (three
possible), and foreign languages (possibilities manifold). Why a lab.
oratory science was not required is from this vantage point unclear,

8 The Faculey toyed with the idea of vocational training until
1932, when it was dropped forever,

% The top being the sixth or twelfth grade. the bottom being the
second or eighth. first Sixth Form uated in 1934,

7 "How to Study” replaced "The History and Appreciation of Art”
in 1933,

17
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Accreditation by various accrediting agencies came in the following
order: The Delaware State Board of Education (accreditation granted March
25, 1933), the US. Office of Education (accreditation granted April,
1935). The Middle States Association of College and Secondary Schools
withheld accreditation until January 2, 1936, following a visit by three
men who reported the curriculum deficient because there were no practical
arts and that “there were too many failures”, but who seemed reasonahly
assured otherwise.

Since 1935 many changes have taken place in the academic curriculom,
both in the number of course offerings and their kind, Five years of
Sacred Studies, English, and mathematics are still the rule, though only
prospective engineers, scientists, and the mathematically apt are urged to
take & fifth year of mathematics. To general science, biology, chemistry,
and physics, zoology was added in 1948. Geography, which covers in part
both the physical and social aspects of the subject, was added in 1950,
principally for Second Formers. English history came in 1935. Greek
disappeared, a war casualty in 1941, and Spanish (three years) and German
(two years) have taken its place.

Additions to the peripheral program have been many, some per-
manent, some not: manual training came in 1937. Art — creative art —
appeared the following year, Remedial Reading came in 1942, and library
science in 1944, These have remained permanent fixtures. Public speaking
(1938-39, 1940-44), military science (1942-44) and mechanical drawing
(for credit, 1934-43) have bloomed and faded.

Graduation requirements have seen similar change. In 1940 history
(one credit) and a laboratory science (one credit) were added to the
required list. In 1942 the foreign language requirement was reduced to
two credits in one language. Since 1951 the history offered for graduation
has had to be American History. Since 1951 there has been no change in
graduation requirements, though the number of science electives that can
be offered has been reduced to three. No candidate can offer four sciences
today without the express consent of the Academic Committee of the
Faculty.

Directly and indirectly the major force dictating the changes, addi-
tions, and shifts of emphasis in the curriculum and in graduation require-
ments has been the changing course of world affairs. Schools — boarding
schools in particular — are often regarded as cloistered retreats far re-
moved from the world of actuality. They are not. Each upheaval in the
world outside creates the need for a new explanation, and this a school
must attempt to supply. Perhaps the struggle can best be understood in
terms of a running battle waged between two extremes, at one of which
stand the Eternal Verities, represented by the educated man who understands
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all but can do nothing practical, and at the other the utterly practical (and
possibly uneducated) man who understands nothing but can move moun-
tains. Fortunately neither antagonist wins, but each leaves his mark. The
sympathies of the Faculty, however, have usually rested with the Eternal
Verities. Other forces no less compelling in their own way, and more
noticeable in peripheral course offerings than in major studies have been
pedagogical necessity, utilitarianism, and the desire to make a place for
creative arts and crafts. Often none of these forces alone has contributed
to the change. Many combine to bring alterations about. And sometimes,
it must be admitted, caprice and fancy have had a hand.

A few illustrations may suffice. Of major course offerings, those in
sciences, languages, and history have been more affected by the course of
world events than mathematics, English, and Sacred Studies, though the
content of English and Sacred Studies courses has undergone considerable
change..

For instance, the praduation limitation now placed upon science
specialization, something once thought so valuable, has resulted indirectly
from the explosion of the atom bomb at Hiroshima, and from the spectacle
of the science "major”” who had an elementary understanding of the world
as a physical entity but seemed aware of and interested in little else. One
may wonder, then, why a fifth possibility, zoology, was added in 1948.
Here the practical entered. Facilities and an excellent instructor were
available, classes in chemistry and physics were overtaxed and since the
Faculty had no objection to the discipline of science, the introduction of
zoology seemed an admirable way to meet the situation. Unfortunately,
avid young scientists simply added another science course to their sched-
ules and dropped something in language or history, an outcome which the
Faculty had not foreseen and did not relish when it perceived it.

The adding of English history to the three history courses already
offered in 1936 was occasioned by the realization of the existence of a
phenomenon known as the “history intelligent” student — the student
who seemed not particularly able in literature, science, or languages but
who seemed a very able and much interested historian. English history
was dropped during the war because hoys were being drafted and it scemed
practical to give them as much as possible of the fundamentals of math
and science before they left, Furthermore, in the war-caused shortage
of teachers, personnel was not available. The graduation specification that
the history required be American history, resulted from post-war pride in
country.

The languages also have been a particularly sensitive area. The chief
feature has been a decline of interest in the classics — Latin and Greek,
and an increased interest in modern languages — the languages of utility.
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Today Latin occupies as large a place, so far as offerings are concerned, as
it did in 1935, though on a comparative basis, interest, particularly in
advanced Latin, is on the wane. Once the principal language of academic
utility and the key to a "humanities” oriented course of study, Latin is
no longer so useful in a world oriented in another direction. Not even
the most fastidious of colleges now require it for admission, Furthermore
it is hard, and today only the most apt and most interested are urged to
continue beyond an elementary stage. The decline of Greek proceeded at
a greatly accelerated pace, At St. Andrew’s, where a certain degree of
recruiting had always been necessary, it died in 1945, a war casualty. The
decline of interest in Latin and the total disappearance of Greek would
be lamentable were it not for the fact that translations of the literature of
cach are readily available. A boy can read an excellent translation of
Oedipus Rex in a few hours or less. Considering the time it takes the
average Greek student to read the original and considering the "who,
which, what, now" character of most schoolboy translations, it is perhaps
just as well to leave the matter to specialists.

Of modem languages French has always been most popular at St.
Andrew's, which considering its general utility, its literature, and the
relative ease with which it may be learned, is not surprising, Until 1936
four and a half years were offered. Since 1936 three years have been standard,
with an occasional fourth year class thrown in when there is demand for it.
Spanish was first introduced in 1940-41, partly because the then head of the
modern language department wanted to teach it, partly because a growing
commercial interest in South America gave general impetus to it in other
schools and students coming to St. Andrew’s began to arrive with one
year of Spanish behind them. North Americans born in South America
also began coming to the School in increasing numbers. Finally it was
thought to offer a way out to the verbally inept who had difficulty with
French, particularly French pronunciation. Two years of Spanish are
normal, and three possible® The fortunes of German have been more
varied, Its merits, academic, aesthetic, and utilitarian need no elaboration,

Qorstiountle o 1548 Jt thie T s o Pk s A
Thirty-six per cent feel that rhree years of ish arc desirable.
Thirty-six per cent fecl that two years of Spanish are eno Forty-
two por cent féel that two years of German is desirable, is i5 res

le inasmuch as mlt fhive of the boys replying took German at

St. Andrew's, Most think two years of Latin enough. Fifty-eight
E:r cent see little use for Greek., Four people thought Russian could

uuﬂ: profitably. While analysis of this part of the questionnaire
could better be made by the | departments, on the basis of
replies received, & 3-4 year French course, 2 2-3 year Spanish course,

a two year German course, a 2-3 year Latin course should find a place
(they have) at 5t. Andrew's."—The Alumni Queitionnaire, 1948,
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but the difficulty of the language dampens enthusiasm. War, too, has its
effect. For some perverse reason, German goes out of favor temporarily
every time we fight the Germans, when its need, from a utilitarian stand-
point certainly, ought to be highest. Two years only are offered today.

Plainly utilitarian courses such as mechanical drawing, military
science, and public speaking tend to have an ephemeral existence. Me-
chanical drawing was originally introduced to save the necks of prospec-
tive engineers who had difficulty gathering credits elsewhere in the cur-
riculum. Because it had little intellectual value and because it consumed
a great deal of time it was dropped without regret in 1943. Military
science, introduced for obvious reasons, was dropped for reasons equally
obvious. Public speaking was introduced because students (and their
parents) were interested in it. It died for want of student interest and
because the Faculty felt that its objectives could be better achieved in
some other way, Lamentation in an age under the spell of Dale Camnegie
has been great.

On the other hand, courses introduced out of pedagogical necessity
have tended to stay — "How to Study” came early and will probably stay
late. Remedial Reading, a late comer because the causes of reading dis-
ability were late in being found and remedial measures late in developing,
is today a necessity. Because the handling of specific reading disability
required so much time, however, the disabled are nowadays screened out
on admission and major emphasis is placed on improving the unskilled
but not disabled. Library science, a brief library orientation course, is also
a necessary supplementary tool, and it, too, has remained a fixture since
its introduction,

Similar permanence attends Art and Music, though of the two music
has always been the more popular. It is the only art to which 4 member
of the Faculty devotes all of his time (instrumental music) and a visiting
teacher (vocal music) part of his. As music appreciation (1935-1945)
music was popular as long as it involved listening. Tt was a failure when
it became an attempt to teach music to all. Art, as a course in appreciation,
found little student support. Today there are no appreciation courses in
either. It is perhaps a great loss, but the library contains a large and much
used store of records, and arr exhibitions of a loan variety are frequent.
The level of musical knowledge is relatively high, but knowledge of art
is less extensive.

Thus has the curriculum developed. In spite of the impact of the
contemporaneous, it is not a curriculum shaped by the social "needs” of
the hour nor by adolescent demand, though these can not be ignored. One
can not ignore a war and even Mark Hopkins had to have someone to
teach at the other end of his log. The major consideration has been the
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image of the educated boy — the boy who knows something of himself,
his fellow men, his world and his God, who can see these things in their
proper perspective and who knows them well enough to extend his knowl-
edge and his interests intelligently.

Nothing has been said of the problems which arose — and arise still
— from the collision of the student body and the curriculum — the prob-
lem of failure, of those who found the course of study too difficult; or the
problem of apathy, the boy who for whatever reason, simply doesn't care
to study; or the problem of the boy who can not find enough. A few
excerpts from the Faculty minutes for the winter term, 1935, may serve as
examples;

Janwary 31: Charles ——'s progress was declared in-
adequite, Methods of making the courses study more real and
viluabhle to him and his fellow sufferers were discussed | . . George
— has advanced well beyond his classmates: An advanced
project will be prepared for him.

Pebroary 200 William — . .. is perpetually late in
handing in his assignments . , . Jack —  _  is doing much
better work, . . . Stanley — seems impossible to drive. He

doean’'t even bother to learn clementary Facts®

One of the carliest attempts to meet the problem — tutoring and
supervised study aside — was “special study” — a study period for boys
who failed to complete assignments either out of perversity or want of
time, In most instances it was a coercive instrument, the board laid on
the backside of the reluctant mule. Through a rwenty-five year evolutionary
process it has become a tutoring period for those who need it, a conference
p&ri‘}d for those who want to learn more, and a study period for those
who need time. At an early date, too, carrots were dangled in front of the
mule’s nose — academic week ends (extra leaves) and early departure for
week ends; but the incentive is an artificial one which tends to promote
grade grubbing. The desire to get a "grade” and a week end tends to
obscure the desire to learn. Curbs in the form of required averages and
passing grades in basic subjects as prerequisites to extra curricular activity
have put a premium on avoiding failure, though when the desire to avoid
failure is paramount, even a potentially good student will do no more than
that,

The fact of the matter is that boys study for a number of reasons, the
most important (and the most legitimate) of which is the satisfaction
derived from achievement. The desire to master a subject, to graduate, to

¥ Although he failed to graduate, Charles is a prosperous lower
Delaware business man. George, after a bricf career at Trinity, was
lost on the Murmansk run in 1942, William, now a magazine editor,
probably still knows the horrors of the deadline. Jack graduated from
the Sheffield Engineering College, Yale University. A submarine
officer during the war, he perished in the Pacific. l;.tun]qr proceeded
M.A. at Yale and is currently a lecturer in English at the University
of Michigan, where he expects to obtain his Ph.D. in 1956,
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get into college, to please parents, and, in the case of the very able, the
desite "to lead the class” are all motives of major importance far out-
weighing “carrots’” and “planks”, Of "planks"” the fact of Failure itself
is usually enough'? Boys do best when they like what they are doing, and
they like what they are doing when the interest and enthusiasm of the
teacher is highest. In the last analysis a good teacher is the best plank,
the best carrot, and the best plan ever devised,

The Extra Curricular Program, 1930-1955

Any boarding school extra curricular program covers three areas —
the athletic, in which physical development is a primary consideration,
though other values, emotional and social are to be derived; the creative,
which appeals to interests of another but no less necessary nature and from
which benefits may accrue not only to the individual but to the school at
large; and school government, in which the chief concern is social man-
agement in the broadest sense.

From the beginning of 1930 there has never been any doubt that
there would be an extra curricular program. The extra curricular presents
too enticing a means of gaining desirable physical, emotional, social, and
intellectual ends to escape pedagogical notice. Furthermore it will develop
whether one wishes it or not. The munds of boys are exceedingly fertile,
particularly where deviltry is concerned; and when acceptably channeled,
deviltry can be kept at a minimum —a desideratum in any community
where plumbing and wiring and food supplies present 2 satisfying challenge
to ingenuity. Soberly, an extra curricular program is a necessity. Every
boy needs to feel that he belongs, that he has something to contribute.
His self esteem demands an opportunity to create something his school-
mates will value or that he will value himself because it satisfies him.
However, except in a general way, no one could foresee in 1930 the par-
ticular forms the activities program would take, though those who chose
the site of the school were thoroughly cognizant of the problem:

“the school grounds offer unlimited space for playing fields . . . the
waters of Noxentown Pond are ideally adapted for row in the
nateral and healthy atmosphere of rhe countryside it i ﬂaped that a
rel love of outdoor life will develop 11

The “Creative” Side

Nothing characterized the growth of the “creative” side of the
activities program, certainly in the beginning, so much as spontaneity. A
page torn from the old Textbook (edited by Second Former W, H. Whyte)
gives something of the flavor:

10 Alomni Questionnaire, 1948, pp. 5-6.
11 Prospectus, 1930, p. 2.
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A WEEELY DIARY

Jan. 12 {1931): There was a slight flurry of saow today, large enough
to yield a fair amount of snowballs. Before classes in the morning two
sides took form and a fight wason . . .

Jan. 14: The model airplane craze is on now. Several boys have planes.
Jan. 15: Today skating commenced. We had an early study period at
2:00 so we could skate longer.

Jan, 16: Skating again today.

Jun. 17: Some boys visited rbe Every Evening at Wilmington (see
article below for deteils,)

The advertising section is even more fruitful:

STAMPS!!! I have about 800 duplicates and T will sell them at
reasonable prices, I will sell the complete set for a dollar — Amalga-
mated Stamps Industries, Patterson Division . . . Come to the Ellis and
de Vignier Barber Shop and get a blotter free with each shampoo | . .
1 SELL Bargains in the way of Books., Rates $.25 for all books
except Crime Club mysteries: Do not underestimate my library, It is
an absolutely “bona fide” proposition — George Patterson . . . For
Sale: Marbles for .01 each, box LXV or see editor for information,

Of more formal, less impromptu extra curricular enterprises, first to
emerge were publications, dramatics, and musical activities, as might be
expected. Love of stories, true or fictional, and love of music are ele-
mental. The Cardinal, the School paper, appeared November 18, 1930.
The chief, though not the only group of dramatists were those who wrote,
directed, and acted in a series of reviews called “Meaning No Offense”,
the nature of which is probably clear from the title. Other groups pre-
sented one-act plays, usually with the help of a master. Chapel services
required a choir, and while a bass voice was hard to find in a group of
boys all under 15, a satisfactory glee club developed with it.!2 During the
first year, in addition to the commercial enterprises mentioned in the
Textbook, none of which were long lived, there were also a Scientific
Society, headed by the Headmaster (then as now passionately interested in
ornithology) a Radio Club, and less officially an Angler's Club,

During succeeding years, sometimes as a result of a Faculty member's
interest but more often (as was the case with the Camera Club) at the
suggestion of students, extra curricular activities proliferated. But it is the
nature of these things to grow larger and more complex as well as more
numerous. By 1941 a Yearbook and a literary magazine had been added
to the Cardinal. Dramatic productions grew more elaborate as the players
grew more skillful, audiences more demanding, and facilities more ade-
quate. Add to all this trips to such widely divergent places of social and
caltural interest as the Wilmington Playhouse, Princeton University, and
the New Castle County Workhouse; add an expanding athletic program,
and one has an idea of the complexity the extra curricular program had
become,

12 Instrumental organizations did not come into being until 1938,
when the Founder, himself an old bandsman, donated a set of instru-
ments.
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By 1940 it was obvious the academic cart threatened to be drawn at a
breakneck pace by the activities horse and that the daily schedule was
proving too narrow a road for the traffic it had to bear. In 1941 an
Activities Committee was appointed to bring order to this pleasant chaos
and settle advantageously the conflicting claims of various activities in-
terests — to find a place and schedule events so that the choir's leading
tenor and the band’s lead trumpet could attend both practices, particularly
when trumpeter and tenor were the same person; to curb the overactive and
spur the apathetic to good works, and finally to decide just how far Faculty
supervision was desirable or necessary.

Finding a time and a place for extra curnicular activities is an eternal
problem, though in the very early years of the School the only problem
about time was finding something to fill it. In the early days place was the
more pressing question. For instance, the common room was used as a
stage and the dining room was rearranged to serve as pit and gallery; the
basement of the main building (the only building available) served as a
gym. Dormitories served as marts for stamp collectors, journalists met in
masters’ apartments and the study hall served as a forum for the scientific
society. But with ground and with moncy adequate space can be provided
and adequate space was.

Time, however, is a different matter: it can't be bought at any price
and one minute can not be made to do the work of two, In the beginning
and for the first few years thereafter, the School had a half holiday on
Wednesdays and Saturdays and these free afternoons were available for
activitics,. However, the development of wvamsity athletic teams made
Wednesdays and Saturdays impossible — Wednesdays for vamsity players
because of practice (popular myth to the contrary, athletes can and do like
to do more than play games) and Saturdays because games were usually
played then. The Wednesday free afternoon persisted for younger boys,
but since many masters were coaches as well as activities leaders, the plan
was not satisfactory. Further, a liberal week-end policy made Sundays
dificult for group activities. Eventually the major nonathletic group activi-
ties — band and choir — were given a place in the daily schedule, choir
during a period of night study hall and band a Friday morning period.
Others got on as they could,

In 1948 activities of a nonathletic nature won a major, if short lived,
victory. Extra study hall (5:30-6:15) was cancelled on Wednesday, ath-
letics were ordered to stop at 4:30 and the period 5:00-6:15 was declared
an inviolable activities period. The plan was not wholly successful, The
screams of varsity coaches and underform teachers still echo over the
campus. Furthermore the scheme was not wholly welcome to the activities
side either. Too many conflicts resulted when only one period a week was
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available. By 1953 it was evident that something had to give and that
what gave was not going to be either studies or athletics. By hiring pro-
fessional dishwashers and eliminating dishwashing from the job system,
fifteen minutes a day were saved. This, added to the normal half hour
between the end of supper and study hall, enabled the establishment of an
“interim period”’ between supper and study hall Monday through Friday,
and the battle for time seems temporarily won.'?

DAILY SCHEDUILE — 1933 DAILY SCHEDULE — 1955
230 Rising Bell T:040 Rising Bell
700 Breakfast 7:10 Five Bell
T7:15 Make Beds T:1% Breakfast
7:30 Jubs 7:45 Bed and Room
#-00 Job Inspection Inspection
8:1% Classes Begin 8:00 Job Inspection
10:30 Recess 8:13 Classes Begin
12:10 End Fifth Period 10:30 Recess
12:15% Lunch 12:%5 V1 Period Ends
1300 Begin Sixth Period 1:00-1:4% Lunich
2:30 End Seventh Period 1:45-2:30 VI Period
2:35:3:15 Extra Study Hall 2:30-3:1% V111 Period
' at i}FH- Winter 3:43-3:30  Athletics
b 6:10.6:2%  Chapel
3:15-4:30  Athletics 6:30-7:00  Supper
gx g‘;ﬁ; 7:00-7:45  Interim Period
- . : H
7:20 Study Hall Begins 7:3 Study Hall Begins
8:10 Rt B:35 Recess
: .30 Study Hall Ends
2:00 Studr Hall Ends %9 [I‘;druﬂ Corridors)
9:13 Bedtime 9:43 Bedtime Dorms
; g;:'," I Foeme 10:00 Bedtime Gym
AP 00 v VI Fort 10:30 Bedtime Corridors

The problem of overactivity has proved comparatively easy to solve.
A look at a boy's grades at the regular four week marking period indicates
at once whether he is in academic difficulties, A conference, usually with
his advisor, will reveal whether “overparticipation” is a canse. It seldom
is: but where it is, the number of activities or the time spent in one is
curbed by the Academic Committee by placing a boy on limited academic
or full academic restrictions. A boy on full academic restrictions can not
miss classes for any cause short of physical incapacity. He may also be
13 Daily schedules of 1933 and 1955:
H Replies to the Alumni Questionnaire of 1948 showed that

93% of the student body had time to prepare lessons and
HT:h in ng!'_r 7% of all instances recorded did athletic activity interfere
w studies.
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required to attend extra study hall (now the VIII period) and in all in-
stances he is required to maintain a satisfactory academic average (which
varies inversely with his form) or attend all supervised study halls.

No matter how extensive an extra curricular program, it will leave
some boys cold. Various measures have been introduced to stimulate in-
terest in extra curricular activities on the part of laggards by an appeal
through privilege to prestige. The scheme in vogue for several years in-
volved giving week-end credits for apparent activity, the more important
activities from a social point of view — newspaper and orchestra or choir
participation, for instance — counting more heavily than socially less
valuable ones. This proved a dismal failure. The very fact that credits
encouraged week-end absence tended to wreck the structure they sought
to build, for many activities were pursued on week ends. Furthermore,
drones as well as workers were attracted by week-end honey and drones got
in the way.

Today boys are given "ratings”. A top performance in one field
rates as high as that in another. Effort, interest, and production are stressed,
rather than invidious comparison. There is little reason, since individual
creativity is the major objective, why creative effort on a science project
— which no one but the individual needs — should not be as well re-
warded as singing in the choir, which the School must have. These ratings
have nothing to do with week-end leaves. They, together with academic
grades, years in residence, and conduct ratings do influence such things as
room choice. The plan i5 not perfect. Some boys still are apathetic, but
the plan is not a dismal failure at any rate.

As for Faculty supervision, student interest seems highest where
Faculty interest is keenest, but it is also true that overinterest on the part
of the Faculty sometimes tends to kill endeavor. The example of father
and the clectric trains is familiar. This is particularly true of something
like the Model Club, where satisfaction depends entirely upon the indi-
vidual and where the objective desired is plainly within the individual's
grasp. The Model Club has no Faculty sponsor. A place and facilities
have been provided, and it flourishes like the green bay tree.'® On the
other hand, where the enjoyment of all depends on the efforts of a group,
or where instruction is essential, Faculty sponsorship appears necessary —
as in Glee Club work and in the Band. The Natural Science Club type of
activity, where each boy has a project, falls in between. The boy neceds
guidance but he does not need help. There is a nice difference. The boy
wants to do and to plan for himself, but he needs some help with the
planning. Given this help he can, with bits of wire, cogs, and a work

15 And well. In 19%4 John Way, one of the members, constructed
a model car which won the Fisher Body regional award in Kentucky.
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bench perform near prodigies of ingenuity. Exclusive of the job system,
the activities of which are obligatory, there are today approximately mine-
teen activities of a purely creative nature, not including scheduled art,
music and choir, and some sixteen others which fall in a "service” of
school government category.’® It is a pretty large number for a school of
150 boys.

If the sole object of the activities program were to keep boys busy and
so prevent mishehavior, the disciplinary record of the boys would be per-
fect. It isn't and prevention of trouble is not the end. Activities serve to
foster an interest which not only satisfies an immediate schoolboy need but
carries over in a greater or lesser degree to later life. This appears to be
particularly true in the case of music, dramatics, and journalism. While
the School has produced no prominent actors er musicians, it has produced
several better than ordinary journalists. As for other fields, only a few
graduates paint, but those who do derive great satisfaction from it. No
alumnus, so far as it is known, is a professional photographer, but a
number are highly skilled amateurs. And judging from the number of
ex-Science Club members who have since become physicians, pure scientists
or engineers, the Science Club has not been without its influence.

The Athletic Side

That athletics would form the major portion of the extra curricular
program was a foregone conclusion. Ul sit mens sana in corpore sano is
too common a maxim for a layman to forget, let alone a classicist Head-
master, and while the sound body was a major objective, American school
tradition dictated that the accent was to be on games and contests rather
than mass calisthenics, that values beyond "body building” were to be
sought. Finally church school tradition dictated the amateur approach.
The game is played to be won, but there were to be games in sufficient
variety to interest everyone in playing, even though variety meant spread-
ing material thin and resulted in mediocre won and lost records. The
game was to be an object in itself, not a means to some other end — pub-
licity, for instance. Consequently the opportunity to compete oh an even
footing in the sport of one’s choice has been a more important considera-
tion than a star-studded roster or a string of victories resulting from con-
gentration in one field. Football has always been an exception, but factors
beyond the factor of victory have determined the policy. As a team sport

and a contact sport, its manifold virtues have been too often trumpeted
18 Art, photography, dramatics, model building, journalism,
manual arts, the physical and natural sciences, including clectronics

conservation, band, orchestra, choir, club, philately, politics an
history ; riflery and sziling perhaps qualify better as sports.
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to need piping here. Suffice it to say that the aura of chivalry which sur-
rounds it, the glamour of battle and blood, of fortitude and courage, of
guile and honesty, of self-control and self-denial, make it appealing to
priest and warrior alike. And if the warrior's doctrine of getting there
first, hardest and exploiting an opponent’s weakness 1o the full gets in the
way of the Beatitudes, the Priest has only to remember St. Paul: “Know
ye not that they which run in a race, run all? But one receiveth the prize.
So run that ye may obtain!”

The first year of the School set the pattern for the years that have
followed. While the absence of a gym, of playing fields, and lack of
upper form boys made improvisation something of a necessity, football,
and on off-days sailing, swimming, row-hoating or hiking were the major
activities in the fall. In the interim between the end of the football season
and the Christmas holiday, soccer, touch football, hare and hounds, foot
racing and hiking were the rule. During the winter the pattern was much
the same as that of the interim period, but two new activities, both of
which have survived — wood chopping (work squad) and wrestling —
appeared. The first began because the woods were full of wood, there
was little heat in the building, and fireplaces were kept roaring; the second
started because someone had thoughtfully left some wrestling mats in the
basement of the main building and because a man fanatically attached to
the sport joined the Faculty in January, When the lake froze there was
skating. In the spring there were baseball and tennis. There was no
cinder track, but there was track: races can be run anywhere. Rowing was
strictly an informal thing, confined to rowboats until 1932, though during
the winter there was rowing “on machines”,

The major characteristic of the first few years was spontaneity and
fun, but there was little directed effort and no “'school spirit” in the usual
sense of the word, for there were few contests and few spectators. Every-
body was engaged in playing. There are spectators now, but the accent
is still on playing. Everybody plays something.

While the first outside game in St. Andrew's history was played
against the Tower Hill Seconds in the fall of 1930 (Tower Hill won,
19-0) sports at a varsity level did not begin until the fall of 1933 when
there was a sixth form for the first time and a sufficient number of big
boys to make playing varsity games a physical possibility.)™ A boathouse,

17 Won-Lost record 1933:

Football: won three, tied one, lost four. Our first “"Varsity”
c:nﬂ»nmr. Archmere, beat us 27-0. Our last, Wilmington Friends, we
deteated, 1812

Wirestling: won one, lost none.

Baseball: won seven, lost four, tied three,

Tennis: won four, lost none.

Crew: won one, lost one,
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a lake, a Founder, and a Headmaster who were themselves old oarsmen
made the addition of crew to football, wrestling, baseball, and teanis a
possibility in 1932, when track, for want of participants became a minor
activity. Basketball did not appear as a varsity sport until 1937, two years
after the gym had been built.

In addition to the major sports with their numerous “squads” of all
weights and sizes, the School has had & number of minor ones. Some
minor sports have weathered the years; others have had an ephemeral
existence. Horseback riding was introduced in 1931, but it faded when
roads, then unpaved, were surfaced, Golf has had occasional devotees,
but since thete is only one neglected golf tee on the campus and little
prospect of even a small course, interest has not been great. Track, how-
ever, has always enjoyed some degree of popularity. There have always
been several good track and field men. Squash came in when the front of
the gym was completed, but only twice have the squash players had an
outside contest. Soccer has always been a winter fixture, and in 1955 it will
assume full varsity status as a full alternative (for older boys) to football,
It is fair to say, too, that the School has never done much more than
acquiesce where such sports as golf, squash, and riding are concerned.
They are not discouraged, but the School feels that boys should play boys’
games when they can. It is possible to learn "adult” sports after the age
for youthful games passes.

The history of St. Andrew's athletis has not been studded with
triumphs. Crew has won more outside acclaim than any other sport, the
first great triumph being the winning of the King's Cup on the Schuylkill,
Saturday, May 18, 1935, and in 1936 the crew won the King's Cup a
second time. In 1945 the eight took the National Schoolboy Regatta, and
in 1942, "43, and '48 the four also won the Schoolboy Nationals. Tennis
teams have won LA.C. banners in 1942, ‘43, and '46. In 1950 the
baseball and basketball teams won LA.C. honors. The football team took
the I.A.C. banner in 1939 and in 1942; the wrestling team has turned out
several very good performers and occasionally beaten schools much larger
than St, Andrew’s — Lawrenceville, Penn Charter, Peddie, and Haverford
—but it has won no championships. The greatest of all St. Andrew's
teams is the undefeated "'Boilermakers”, the eleven of 193918 The greatest
of St. Andrew’s athletes is probably Paul White, Class of ‘40, who cap-
tained and played fullback on the eleven of 1939, was undefeated as o
heavyweight wrestler (won every match with a fall), and rowed on the

13 Bright; Brown, P. M.: Brown-Serman: Hemphill, A.; Pier-

point; Pilling, F.;: Sibert, W, C.; Tu:ﬁ, Shannon; Clark, R.;
Phillips; Thomas, J.; Burton: Lewis, R, chnston, E., managers.
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crews of 1939 and 1940, After the war he was a regular in the Princeton
backfield.

As for carryover or carryon value only 2 guess can be made. The num-
ber of athletes who have won honors in college is small. Generaly speaking
the sports Alumni excel in are those in which size is regulated (wrestling,
150 pound crew) or where size is discounted (tennis and squash) or
relatively unimportant (soccer). College football, baskethall, or baseball
players are rare. Participation in intramural athletics, however, is frequent,
But if a boy carries away from the program nothing but a fondness for
exercise and a sense of sportsmanship he will have taken something of
value. One thing he is sure to have learned — that a daily shower doesn’t
hurt !

School Government, 1930-1955

The third area of extra curricular activity — School Government —
resembles athletics and activities in many respects, but there is one essential
difference: activities and athletics are forms of play diverted to pedagogical
ends. Because they are forms of play there is a certain air of irresponsibility
about them. On the other hand the whole object of School Government
is to teach responsibility and there is no "play” about it. It is hard work,
Furthermore it is suspect. Boys are apt to regard it as a snide scheme
whereby the halter of discipline is slipped over their heads. Thereafter the
straight and narrow stretches ahead, an unenticing prospect. Yet like
games and activities, government of one sort or another will develop
whether or no. Undirected it may assume unlovely and tyrannical shapes
in which the bully assumes leadership and compels compliance. Over-
directed, apathy develops. Because someone else is the conscience, the
sense of responsibility withers in the governed, who feel free to do as they
like as long as detection can be avoided.

In its main outlines, however, School Government resembles any ather
type of government. There must be some agency to ordain what is to be
done for the common good, some agency to see that what is ordained is
carried into effect, and some agency to deal with the recaleitrant. There
must be a clearly defined chain of command, adequate means of com-
municition between the directive agency and the directed, and clearly
delineated areas of operation. School Government differs from other types
of government in that the society is made up of boys who have not yet
reached the age of discretion. The governed are learning and therefore
can not be left to govern themselves completely though they must be given
the opportunity to learn. Hence the term sehool government rather than
student government is used advisedly, It is a joint enterprise of students,
faculty, and headmaster alike. It is something which grows not from a
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blueprint but from experience, until it is eminently suited to the place,
the time, and the people concerned. It may assume many forms, but what-
ever the form the objective is always the same — a happy, confident, and
productive schoal.

Of the forms of school government in vogue in Church boarding
schools at the time St. Andrew’s was founded, the most common was the
Form-Pracfect system. Praefects, the four or five boys deemed most re-
sponsible and capable of leadership, became at once the student leaders
of the school and the Headmaster's chief means of communication, They
served as his student councillors and directors of student affairs, The
forms were semi-autonomous bodies, each with its own living quarters
and elected officers. They assumed responsibility for their acts as a form
and to a lesser extent for the acts of their individual members. The sixth
as the oldest, highest, and most responsible group assumed a large measure
of direction over the others in designated areas of operation, but the fifth
was senior to the fourth, the fourth to the third, and the third to the
second. Each form and each “former” had a place in the hierarchy and
privileges in proportion to the degree of responsibility involved. Thus a
rough chain of command was established,

The area of operation included in varying degrees the business of
daily living — the business of waiting on tables, making beds, sweeping
and other minor maintenance chores, or the supervision of groups wher-
ever groups gathered, as in living quarters, dining rooms, study halls, and
the like. It may have included recreation — movie programs, social activi-
ties and athletics, at both a policy making and operational level. It may
also have included discipline, There may have been other areas as well,
for the field of operation covers everything but the purely academic, an
area which most faculties considered their own peculiar perogative,

When St. Andrew's began in 1930 the question of the structure of
School Government and the areas of its application were limited by the
age and experience of the student body. Whatever the predilections and
preferences of the Headmaster and Faculty it was obvicus that group of
second and third formers, most of whom had no very clear concept of
boarding school life; was going to need direction. It was also obvious
that while a form system could be inaugurated, it could not be fully de-
veloped for three years nor could praefects be appointed until there was a
sixth form. Hence faculty members served as upper formers and actively
supervised and directed activity in all aress. Student activity was limited
to doing. The pattern of the School was the pattern of the family, with
all the informality of discipline and direction the pattern implies, Yet
communication in a “governmental” sense was essential even though the
student body numbered only thirty-one. To fill this need, the Headmaster,
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calling upon his Church experience, created a Vestry consisting of three
third and two second form members elected each semester by their re-
spective forms. This body, which cut across form lines, constituted a kind
of student council, which in addition to handling church affairs after the
manner of a'parish vestry, handled whatever matters the Headmaster saw
fit to lay before it.

By the spring of 1934, the fundamental pattern of school government
was established — the Form-Praefect system, to which was added the
Vestry.!® The Sixth Form had assumed direction of the job system at a
supervisory level, they had assumed direction of day study halls, and in
both sixth and fifth forms they exercised some measure of supervision of
their own living quarters and the management of such social affairs as
dances. They had little to do with discipline, which was managed and
directed by the Headmaster and Faculty, and little to do with matters of
policy in other areas.

The subsequent history of the development of school government at
St. Andrew’s is at once the story of the extension of areas of operation
within the original framework, the alteration of the framework to meet
exigencies occasioned by the extension and by the expansion of the student
body, and the constant search for a better means of developing a sense of
social responsibility, not on the part of a few boys only, but on the part of
as many as possible.

As a part of the framework of school government, the form system
has many virtues and some faults. Its virtues are these: it establishes a
clear chain of command. Every boy in school knows his position in it; he
is the equal of his formmates, though his officers are his chosen com-
manders. In rank he is inferior to any member of the form above and
superior to any member of the form below. He lives with boys who are
approximately his own age and has an identity within his form, something
he is apt to lose in a larger group. Theoretically he learns to take orders,
and eventually he is given a measure of command. He takes pride in the
achievement of his form as a form, and between forms a healthy rivalry
develops and a healthy school results.

But it also has its faults, Not all forms are good. Not every member
within a form is capable of the leadership he is expected to show as a
sixth former. Privilege, which increases at each stage, is mistaken for
responsibility, the position of command is confused with the duty of
command, and popularity with ability. Isolation from the rest of the
school tends to develop loyalty to the form instead of the school, and a
subordination of the school's interests to the interests of the form. Isola-

19 After 1933 the second and third forms were not represented.
The Vestry consisted of the Praefects, three other sixth formers who
served in rotation, and the officers of the fifth and sixth forms.
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tion also prevents communication with members of other forms, so that
the healthy leaven of experience is lost. Finally, when authority and
responsibility are centered in one form, other forms shed them: they do
what they are told to do and evade wherever they can,

Since the first year the struggle has been to persuade the forms to
take responsibility and leadership, to forget privilege, and to learn to
serve. Human nature being what it is, the struggle will probably never
end; but major steps in the process have been these: since 1937 each form,
beginning with the fourth, has had a form advisor, chosen by the form
from the Faculty. He sits with them in their meetings, councils their
officers, and since his residence in the School is relatively long while the
residence of the form is short, he provides the sense of historical per-
spective which the form itself may not have. Extravagance of conduct and
idea are thereby limited if not eliminated. In addition, care has been taken
to see to it that sixth formers who are not ready to assume direction are
given as little opportunity to exercise it as possible, particularly in the job
system, the most frequent meeting place of the sixth form director and the
underform doer. Their contribution has been channeled in other directions
— chiefly to leadership in relatively small service groups. Rules have also
been made to curb hazing and “flunkyism”, two of the major faults of a
feniores prioves system, Today no boy is at liberty to compel the services
of another to serve a personal end, though once this was considered an
essential right. Every effort has also been made to end form isolation.
Since 1935 carefully chosen sixth formers have directed, under the super-
vision of a master, the underform dorms and have so provided interform
contact and guidance, Finally, not since 1936 when, because of a shortage
of space the sixth form was housed outside of the main building, has a sixth
form lived in complete isolation. After the completion of the new addi-
tion (expected 1956) all forms will live in the main building. Finally,
the School itself has recognized that direction is not leadership, and that
if leadership is to develop the opportunity to lead has to be provided.
A beginning was made in 1945, when the School Meeting was instituted.
Although the School Meeting then constituted & forum rather than a
legislative and policy making body, all the Forms and the Faculty met on
an equal footing to discuss School affairs, The meeting could not be di-
rected. It had to be led, and the meaning of leadership began to develop
more fully. Since 1953 the power of the School Meeting — which repre-
sents the voice of the School, has grown. Through it and its committees,
upon which representatives of all forms sit, the opportunity for leadership
has grown. The result is that while maverick forms appear, forms today
seem much more capable and responsible than they once were, They have
to be!
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As for praefects, the problem has been slightly different. They are
nominated by their classmates and confirmed in office by the Headmaster.
Leadership ability and dependability thus are reasonably assured. However,
the praefect, who in “the chain of command” stands halfway between a
master-and a boy, occupies an unenviable position. He is likely to become,
because of his responsibility and age, an alien figure. His sympathies rest
with his formmates, from whom his position separates him, and because he
is a boy, he is not at home with the Faculty either. If he attempts to do
his duty conscientiously he is in danger of being called "power crazy” by
his fellows. Tf he is slack in his duties the faculty frowns in disapproval,
It is o dilemma which can be avoided. The anomalous position results
when direction rather than leadership is the pracfect's major concern.
Once opportunities for leadership multiply beyond the limits of his form
the pracfect’s position becomes more tenable. The student body then
knows that the praefect is doing what he does because it is his duty to do
it and not because he enjoys throwing his weight around.

The Vestry, begun as a student council, functioned well in that cap-
acity while the school remained small. As the student body grew in num-
bers as the areas of student operation increased, it became less able to
perform its functions in a satisfactory manner. Limited representation also
resulted in limited knowledge of the entire operation. Furthermore no
clear and satisfactory line of communication was established with the stu-
dent body. There was no forum of open debate, no means of actually
polling student opinion, no means of informing the student body at large
of what had occurred, except by posted notices which often escaped student
attention. What was worse, the number of students directly involved was
small.

It was to remedy these defects as well as to increase opportunities for
leadership that the School Meeting was formed in 1945. At first it had
only the power to suggest measures to the Vestry, which could accept,
reject, or alter the suggestions and pass them on to the Faculty and Head-
master for final approval. The method proved cumbersome, and while the
first School Meetings were productive (one of its first acts was the formula-
tion of the Honor Code) apathy set in, and apathy was not the object of its
institution. In the fall of 1950 the School Meeting was given the power of
control, the following resolution being approved by both Vestry and
Faculty "Resolved: that no committee or agency of School Government,
the Faculty and Headmaster excepted, may make any change in existing
laws or customs without the approval of the School Meeting.” The re-
mainder of the year was devoted to drawing up a charter, a system of
procedure, and outlining the “agencies or committees” of School Govern-
ment. These represent in effect the areas of student operation. They are
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the Agenda Committee, whose concern is the preparation of the business
of the School Meeting; The Decorum, The Recreation and The Social
Activities Committees, the names of which indicate the function; the
Vestry, now principally concerned with church affairs, though it also
retains its advisory function; the Disciplinary and Honor Committees, which
are concerned with student mores as these are expressed in law. All of
these committees, with the exception of the Disciplinary Committee, are
headed by praefects. Membership includes at least one Faculty member
and representatives from all forms. They are fully responsible to the
School Meeting, which directs and controls committee activity.

The full structure may be found in the third edition of the School
Handbook, but for present purposes a statement of objectives as they are
found in the Preamble of the charter of School Government may suffice.

The objective of a School Government is the establishment of a
well ordered and productive school in which, through the exercise of
democratic process, its members can achieve a maximum identity
within the framework of a Christian community, It is based upon the
faith of its members in each other, in themselves as responsible mem.-
bers of the School community and in the School and the principles for
which it stands.

It recognizes the limitations which any school (as represented by
its headmaster and faculty) must place usnn the liberty of a student
body which has not reached the 'iifj of discretion; but it recognizes
also that the individual responsibilities and obligations which a

locracy umposes on its members can be gained only through ex-
perience.

The School Government guarantees to the School and all its mem-
bers that the School's physical plant shall be maintained, its routine

» 1t records preserved, that its honor and reputation, be held
inviolate, and its objectives as an educational instifution and ss a
Church school shall in all ways be furthered: that the rights of the
individual to exist as an individual, to eat, sleep, study, think, speak.
play, entertain and be entertained shall be protected, and that they
shall be no further abridged than is necetsary to the welfare of the
community as a whole.

This today is where the matter rests. Doubtless as new problems arise
and “bugs” develop there will be alteration to meet the change; but the
challenge it was developed to meet — increased student participation and
student consciousness of the School as 2 whole—it has met with reasonable
success. It is not the swiftest means of getting things done. But when
they are done, more people understand them.

As for areas of operation other than those covered by the School
Meeting, the job system is the major one. While at one time students were
given almost complete direction of the program, the experiment was
abandoned in 1938 and has never since been attempted, The amount of
time requited of the student directors proved more than they could afford.
Until 1947 selected sixth formers also supervised day study halls with
varying degrees of success, Negative variance (a fact substantiated by the
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Alumni Questionnaire of 1948), however, had such ill effects that the
scheme was abandoned.

In one area, however, the students have shown increasing responsi-
bility — the area of discipline. Discipline is usually thought of in re-
pressive terms, but to conceive of it simply in terms of penalties, the more
severe the better, is to misconceive. Actually discipline is one of the major
mezns by which the mores of a school are preserved. It is not necessarily
concerned with establishing what is right, but it is concerned with keeping
established right before the student body and correcting misconception
where it exists,

The means of doing this at 5t. Andrew’s have varied. In the be-
ginning discipline was a matter which rested entirely with the Headmaster
and Faculty. The first published official statement on the subject said that
formality and punishment were dispensed with as far as possible — that
the School went on the assumption that discipline was the more valuable
the more it assumed the nature of discipleship, and that the relationship
between boys and masters was that of friends and fellow worshippers.
Conduct marks were given for misbehavior, but they were matters of
record only. No penalty, other than not being on the white list and gain-
ing an extra day at vacation periods, was attached to the acquisition of
marks. In the main this was the theory followed. On an operational level,
however, particularly in the dormitories, practice was somewhat at variance
with theory. The master in charge worshipped law and order; his charges,
fun and chaos. The result was a cat and mouse species of game, with the
honors amicably and about evenly divided,

Flagrant cases of disorder of course were penalized, but on no
standard basis. Penalties were subjective and imaginative and sometimes
had quite poetic results — as in the case of one notable member of the
class of 1940 who piled up enormous numbers of marks for being late to
everything, meals included. Every possible remedy was tried, but to no
effect. Finally he was suspended and sent home for a visit with his
parents at West Point, where his father was Disciplinary Officer — a fact
unknown to the school

But, as the school grew, the Faculty found that a disproportionate
amount of time was being devoted to matters of discipline. In 1936 the
Headmaster appointed a Faculty Disciplinary Committee. The Committee
set to work codifying and clarifying the body of law and precedent which
had grown up during the first six years of the School's existence and
establishing rules of procedure. As one of its first acts it ordained that

20 The culprit reported that he spent three days in his oom —
on l:{ﬂd and water! A West Point graoduate, he is now a Major,
U.S5.A.
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certuin classes of conduct marks — job marks in particular — were to be
worked off at a standard rate in a Saturday afternoon detention period.

Since 1938 the Committee has included student representatives and
student representation has steadily grown. Today students far outnumber
the Faculty members. Since 1950 operation under the Charter of School
Government has given discipline a meaning and & direction which it had
not had before, for its purpose is to see to it that the Charter of School
Government, particularly paragraph three of the Preamble, is respected.
Meetings are open to the public as far as space permits and procedure is
clearly cutlined. No boy may be arraigned for a major offense unless his
advisor is present, and all major decisions of the Committee are subject
to review by the Headmaster,

Conduct, too, has been formalized. After a full and complete study
of conduct mark averages of the five years 1948-1953, conduct was di-
vided in terms of averages into five classes: “superior”, “good"”, "fair”,
“unsatisfactory”, and “very unsatisfactory”, with privileges or penalties
attached to each class. Marks are posted weekly on a cumulative record
sheet, a copy of which is sent to each boy's advisor, so that each boy knows
where he stands and what the liabilities or privileges of his standing are.
It is a far cry from the informality of an earlier day, but so also does a
student body of 31 differ from one of 150. Actually about 909 of the
School rates a fair average®! or better at any given time and about 409
an average of superior.®® Intelligence seems to have nothing te do with
behavior, though classroom performance does. Trouble, if it comes,
comes from a small fraction of the School. On the other hand few normal
boys behave well all of the time. A certain amount of misbehavior is to
be expected. It is normal and can not be reduced.

The Honor Committee, the other half of the "judicial” branch of the
School Government, did not develop until 1945, Its creation was one of
the first acts of the School Meeting and it grew in response to the belief
of boys that acts of dishonesty — whether they concerned cribbing, dis-
semblance, or indiscriminate borrowing — were beyond the reach of
disciplinary marks and because they were, merited a different approach.
A boy can misbehave withing being dishonest, but no such disgrace at-
taches to him as to the fellow who is dishonest in his dealings with his
classmates or teachers. The offender is given a chance to mend his ways
—two chances, in fact. His first offense merits only reprimand. His
second may merit suspension. A third offense usually results in expulsion,
for the feeling, born out by experience, is that the offender will not change

21 Fewer than eight marks per week.

22 Fewer than thrée marks per week for the second and third
torms, fewer than two marks a week for all other forms.
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his ways. Honest misconduct may be annoying and inevitable, but dis-
honesty is unendurable.

Unlike the Disciplinary Committee, the Honor Committee has always
had a student majority. All forms are represented and the Senior Praefect
is chairman. Form advisors, while members of the Committee, sit usually
only in an advisory capacity, and while the acts of the Committee are all
subject to review by the Headmaster, its recommendations carry much
weight. ‘The reason for a preponderance of student representation is this:
honesty can not be forced on a school. It is something that must develap
from within.

The Faculty has seldom had cause to regret having given students
something more than a normal share of discipline. If sharing has done
nothing more, it has at least aroused some interest in what conduct ought
to be and why it is as it is.

The
HANDBOOK

"Every man, | will go with thee and be thy guide™ —
The Hapdbook, the indispensible instrument.

ST. ANDREW'S SCHOOL
MIDDLETOWN, DELAWARE

Third Edition
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Religion

Alexis Felix duPont, Founder of the School, who composed the
strongly Christian statement quoted on page four and placed a copy of it in
the cornerstone of the main building on St. Andrew's Day, 1929, later
approved the following statement of purpose which begins the first cat-
#logue of the School: "It is the purpose of the Founder that 8t. Andrew's
should provide secondary education of a definitely Christian character, at
the minimum cost consistent with modern equipment and the highest
standards. The teaching and conduct of the School will be based on the
Christian religion, All boys will be expected to take part in the School's
worship and religions education, which will be in accordance with the
practice and principles of the Episcopal Church; but membership in an-
other religious body will not exclude an applicant from admission.”

For the School's third official evaluation in 1952 a broad statement of
purpose included these sections concerning the religious life:

"This curriculum is intended to provide education of a defimitely
Christian character, in order to develop in each student that faith in God
as revealed in Jesus Christ and that dependence on Him which are the true
sources of a healthy, self-reliant, truth-seeking, and responsible personality,
It is based on the School's motto (chosen by the Founder) ‘PISTIS KAI
EPISTEME" (Faith and Learning), and on the two great commandments,
"Thou shalt love the Lord thy God with all thy heart, with all thy soul
and with all thy mind, and thou shalt love thy neighbor as thyself’.

“If this end is to be approached, the curriculum, the relationship be-
tween boy and master and the relationship among boys themselves must
be designed to develop in each boy:

A. Spiritual Matarity

1) The ability to recognize the will of God through conscience and
guidance, and the desire to do His will. 2) Forgiveness of sin,
through recognition, repentance, confession to God, and amend-
ment. 3) Intelligent and whole-hearted participation in the life of
prayer, corporate worship, and sacraments of the Christian Church,
4) The desire to serve God and fellowmen.

B. Emotional stability, which involves an environment conducive to;

1) A sense of belonging. 2) A sense of security. 3) A sense of ac-
complishment. 4) A sense of personal worth and dignity. 5) A
sense of perspective.”

C. and D. concern Intellectual Effectiveness and Physical Well-being. The
last section of C. lists: “Impetus to build 2 rich background of
learning appropriate to a well-informed and cultivated Christian
of the Twentieth Century.”
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For 25 years the School's program has been designed to implement
the general purpose expressed in this evolving series of statements. Much
hard and devoted work has been put into the task, some visible results
have been accomplished, and probably many that are known only to indi-
viduals and to God. That the School has all too often failed to realize
these tremendous objectives is fully and humbly admitted. Our resources
have been great but we have been dealing with human as well as divine
nature |

In tracing briefly the development of our religions program through
its first quarter century we shall start with the student’s relation to God,
and specifically with his dnowledge of Gad.

For the Christian intellectual growth of our pupils we have relied
chiefly on the courses in "Sacred Studies”, which have been given twice a
week to all boys since the School began. We have tried to maintain the
same high scholastic standards in Sacred Studies which obtain in the rest
of the curriculum. Audio-visual aids, tests, examinations, and a one-third
credit per year have helped to pgive these courses dignity and standing
quite apart from the importance of their content.

The Sacred Studies of the early years show strong emphasis on the
Bible and immediately related areas, In the 1940's there was a swing
toward more definite teaching about the Church and its life and principles.
More recently the Bible, especially the Old Testament, has recovered some
of its early emphasis.

The search for suitable textbook material has been continuous and too
often unrewarding, and we have had to produce some of our own in pub-
lished or privately printed form. There is an encouraging improvement in
this situation, however. To the School clergy has naturally fallen the
assignment of teaching most of the Sacred Studies, but until recently lay
members of the Faculty sometimes taught these courses, and tanght them
well,

We have been asked whether our Sacred Studies classes are "dog-
matic’. Our reply to this question may be found in a letter from the
Headmaster to & parent, written in 1952:

"When you are convinced that you have such good news as this to
tell people it goes without saying that you do tell them about it as clearly
as possible. However, 1 do not believe our teaching could be described as
‘dogmatic’ in any narrow or bigoted sense. We are sensitive to the fact
that a quarter of our pupils are members of other churches or of no church
at all. We also realize that we have before us very impressionable material
and we try never to take advantage of this . . . we try to describe our
religion to the boys and tell them why we hold it, but let them make their
own decisions, and respect their freedom of conscience and intellectual
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integrity, There is a good deal of discussion and questions in our Sacred
Studies classes, and every boy has a chance to express his opinions and
doubts.”

We hope that there is "indoctrination” in the best sense throughout the
life of the School, and we assume that boys are sent here to receive this.
But in the Sacred Studies classroom we tend to emphasize the factual, in-
tellectual side of religion rather than making the evangelical appeal that
may come more properly through corporate worship and the pastoral care
of individuals.

The other great vehicle of systematic learning about God and His
mighty acts is the program of Chapel services. In these is presented, day
by day and week by week, through preaching, instructive talks, scripture
reading, and the use of hymns and liturgical prayers, the rich and complex
pattern of Christian doctrine, history, and tradition. At times there have
been preaching missions covering several Chapel services, Christmas
pageants, and special services as on Good Friday, which were strongly
instructive.

A third great influence in religious teaching, for better or worse, is
the impact of the total program of studies and the total life of the School,
The integration of “religious” and “secular” knowledge (a false but
sometimes useful distinction!) is difficult to plan and organize and even
more difficult to evaluate, but obviously in a Christian school the effort is
made to show the glory of God through study of His Creation in science
and mathematics courses, and His mysterious workings in the life of souls
and of nations through study of history, language, and literature. To this
end only convinced Christians hive been employed as teachers, and a
genuine effort has been made to carry out the Founder's hope that the
Faculty would be composed of communicants of the Church of which he
was such a devoted member. The effort is also made to expose our teachers
to the interesting new developments in institutes and conferences for sec-
ondary school teachers who are secking to present the “secular” subjects
in a definitely Christian framework; and to hold study groups during Lent
for members of the Faculty and staff and their wives.

As for the Christian (or otherwise!) lessons learned by simply being
part of the School's life and observing what happens in it, what attitudes
are held, and how decisions are made, more will be said about this all-
important aspect in what follows.

We have discussed "EPISTEME" (Learning), the last word in the
School's motto, first. The area of "PISTIS" (Faith), its first word, lends
itself less casily to generalizations. The objectives of faith, love of God
and dependence on Him, repentance and forgiveness, recognition of His
will and desire to do it, dedication to the service of God and fellowmen
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concern the deepest life of the soul, and their attainment cannot be graded
like a Sacred Studies examination. In the area of faith the School can sug-
gest, encourage, and even exhort, but never force. By the nature of the
case the response has to be inward, considered, sincere, and wholehearted,

Confirmation preparation is a fruitful opportunity to present the
challenge of faith. This is given every year over a period of six to eight
weeks by the Chaplain, who used to alternate with the Headmaster until a
few years ago, The first Confirmation class of eight boys and the Superin-
tendent of Plant was presented to Bishop Cook on May 10, 1931, and the
last and largest class of 20 boys to Bishop Mosley in 1955,

In this and other ways boys are encouraged to develop sound habits
of private prayer and to use such material as "Forward Day by Day” to
practise simple forms of meditation. A survey some years ago showed
that many younger boys say their bedtime prayers less faithfully when they
enter the School, with its comparative lack of privacy, than they did at
home, but build up a more mature prayer life as they move up through the
School, At times the Chapel is used a good deal for private prayer, but
this goes in waves, In the 1930s some boys used the Chapel daily for their
personal devotions. In the 1940°s their presence there was especially
noticeable during examination periods! More recently it has become the
practice to linger after the evening service for this purpose.

The Headmaster, Chaplain, and Faculty advisors have a chance to
present the aspects and techniques of prayer through their personal counsel-
ling, and thus to reinforce with the individual what has been presented to
a group in the Sacred Studies classroom, In 1933-34 there was emphasis
on and interest in adopting a "rule of Life” and this is still stressed in
Confirmation instruction. In 1952 some older boys formed a Christian
“cell group” which met regularly for prayer and preparation for the
weekday Communion services. A few boys have found help in auricular
confession, a practice which different chaplains have encouraged to a
greater or lesser degree.

The Sacred Studies curriculum has never included a course in ethics
as such, but much attention is paid to moral questions in such phases as
the teachings of Jesus and the Sixth Form course on personal problems.
""The ability to recognize the will of God through conscience and guidance,
and the desire to do His will”, the objective mentioned in the 1952 state-
ment quoted above, expresses the School's philosophy of moral judgment
and training. An effort is made to relate special aspects, such as the sex
instruction given the older boys by a wvisiting counsellor, to a Christian
frame of reference. The influence of Faculty advisors and Chaplain, and
af older boys on younger, is an important factor in helping boys find
answers to the problems of morals, honesty, discipline, and social responsi-
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Communion on Sunday was celebrated at 8:00 a,m, but year-round daylight
saving during the War brought about a change to 8:30 a.m. in 1942, and
it is still celebrated at that time. On the first Sunday of each month this
is a corporate Communion, with vested choir and music, for the whole
School.

Regular celebrations of Holy Communion on holy days or Thursdays
bepan in 1936. These were held at the early hour of 6:30 am. until 1942,
when 7:00 a.m. became the hour. In 1954 they moved back to 6:45 a.m.

Morning Prayer on Sunday has moved forward from 10:45 in the
early years to 11:00 am. in 1938, and 11:15 am, in 1953. Morning
Prayer was read on weekdays for those who wished to come (seldom more
than a few)) at 8:00 or 8:30 from 1938 to 1947,

The weekday evening services were held at 7:00 until 1942, and at
7:30 from then until 1951, when Chapel began to be held before supper,
at 6:15 or more recently 6:10. A 7:30 Friday evening service of prayer,
song, and the practice of Sunday's music was instituted in 1952,

The nature of the evening services has evolved gradually to include
a simplified form of Compline (the last monastic service of the day) in
1933, the Offices of Instruction, especially during the period of prepara-
tion for Confirmation, Ante-communion, the Litany, short talks or medi-
tations, and other adaptations of Prayer Book services. In the years between
the tragic death of the first Chaplain, Rev. James Craig King, Jr. in Noxon-
town Pond on November 4, 1930 and the coming of Rev, John Ellis Large
as Chaplain in 1936, laymen on the Faculty conducted the evening service
as often as once a week, but nearly all services are now led by clergy.

It has always been our policy to have the boys participate in the
services as choir members and acolytes, and since 1937 sixth formers have
tead the evening lessons. A boys' Sacristans Guild is in charge of the
altar hangings and Communion vessels, and members of the Woman's
Auxiliary, which has a strong and active branch in the School, care for the
flowers and altar cloths.

"In teaching and preaching I have tried to emphasize the centrality
of the Eucharist, and the regularity and seriousness with which boys and
staff have attended it have assured it that position in this Chapel.” This
quotation from the Headmaster's Report for the first school year still holds
true, The corporate Communion on the first Sunday of the month is the
high point in our worship. Following the present liturgical trend in the
Episcopal Church, we started in 1951 to have Gospel and Offertory pro-
cessions as part of this service,

From its beginning the School has had a vested choir, consisting of
from 20 to 35 boys and directed by the Chaplain and Choir Director.
Miss Margaret Miller, our first Head Nurse, was also our first Choir
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Director, Following her were two resident members of the Faculty,
. Coerte Voorhees and James Craik Morris, Jr, and since 1955 the
visiting teacher, Lewis W. Grubb, who directs both the Choir and the
Chorus. At times the services of student organists have been encouraged
and used, In recent years more time has been allowed for rehearsals and
the present quality of the Choir equals that of its peak performance in
the past.

The first Chapel was equipped with a small Estey pipe organ, with
all the pipes contained in the console, The present Chapel contained a
Hammond electronic instrument until 1954, when a very fine Holtkamp
pipe organ, with two manuals and pedals, and 15 stops, was installed.

The question of required attendance at Chapel services is one which
no school or college seems to have solved to its complete satisfaction, We
have experimented with various systems, and for 20 years kept the area of
Chapel attendance completely separated from the disciplinary system.

Through most of those years attendance was taken, a record kept, and
a conference held with any boy who seemed to be absent too often. Now
we have a definite system which allows a small number of absences per
term and penalizes excessive absence with "token" demerits, which count
on a boy's record but do not have to be worked off. The machinery for
this is somewhat complicated, but the system seems to ensure sufficiently
regular Chapel attendance without being oppressively restrictive,

Above the altar of our Chapel is a striking polychromed wood-carving
representing our Lord calling St, Andrew and St, Peter. It is devotion to
Him who is at once Son of Man and Son of God that we would inculcate
in our boys. In Him is the ideal of manhood, the truth about God ex-
pressed in human terms, and the link between our relationship to God and
our relationship to our fellowmen. -

A boarding school, with its closeknit community life, has 2 unique
opportunity to train its students to follow the command, "Thou shalt love
thy neighbor as thyself.”” This training, however, does not "just happen”
because it takes place in a boarding school! Unless the school is oriented
toward the Person and teachings of Jesus Christ in such a way that all are
aware of it, this training may be sterile or even negative. The 'pmbltm of
clarifying the relationship of moral and social responsibility, the require-
ments of honorable, considerate, and cooperative behavior in terms of
moral and spiritual duties and in concepts of sin and redemption, is no
simple one. Boys tend to departmentalize these things, and when we try
to define them in a School Handbook we may encourage and solidify this
tendency. On the one hand we try to avoid letting religion become the
mere handmaiden of our disciplinary and honor systems; on the other hand
we try to prevent a definite separation in our boys' minds between the Ten
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Commandments as religious obligations and the School roles as disci-
plinary requirements.

If the basis of love for others is learning to live with them and get
along with them happily and helpfully, there is limitless chance for this
in a community where we eat, sleep, study, play, and worship in close
association, The life of dormitories and corridors, membership in classes,
forms, clubs, and guilds, and on athletic squads, teams, and organizations
of School government constantly present issues, training and encourage-
ment in living with and for one’s fellows.

The provisions of leadership of the younger boys by the older mem-
bers of the School are most valuable in this process. The fact that in
nearly every committee or organization this leadership is shared between
boys and masters (rather than pretending to be unlimited "student govern-
ment") is important. A Third Form member of the Honor Committee
who sits with older boys and masters on a case involving a dishonest action
pains insight into basic issues of justice and mercy, of punishment and
redemption, that are ultimately religious in nature.

Modern schools of psychology and Christian education stress the im-
portance of the feeling of “acceptance” and “belonging”, especially for
young children and adolescents. These concepts are presented in the re-
ligious life of the School from the point of view of the Fatherhood of God
and the brotherhood of all men in Christ. Here the religious life acts as
the pattern-setting nucleus of that total organism which is the School
community.

If any phrase has been used here until its familiarity is almost a
standing joke, it is "the family pattern”. Appearing in the School’s cat-
alogue and other literature as early as 1935, this phrase has expressed our
central objective. Amplification of it is found in the Headmaster’s Report
of 1949-50: "Finally, this Christian life we try to live here cannot be
lived in a vacuum, For wherever a person gives his life to God and com-
mits himself in earnest to the way of Christ, he finds himself part of a
group committed to that way and living in fellowship, This is the Church,
the ‘Divine Community’ of which our Lord Himself is the Head. Unless
we identify ourselves with that Body, adopt its ways and traditions, sub-
ject ourselves to its discipline, feed on its sacramental food and rejoice
to be part of its fellowship, we are missing the greater part of God's gift.
In this school we believe that the individual needs much help in his pil-
grimage to God, that "the flight of the alone to the Alone' is not enough.
We find that help in the fellowship and ways of the Church, which our
Founder loved so well and served so devotedly.”

The St. Andrew’s boy does much to serve that community through
such immediate and relevant activities as doing his part in the Job System,
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working on committees and organizations of the Chapel and School Gov-
ernment, contributing through worship and financial offerings in the
Chapel, playing on teams, helping with the publications and other or-
ganized projects, and just being a cheecful, willing, and orderly member
of the School. But we are concerned that he think of his “community” in
a much broader sense, to include his home community and parish, his
Wation dnd national Church, and the world and the world-wide Church.

To that end we have tried to work with parents and home rectors,
with college chaplains and sometimes even with chaplains in the Armed
Forces, for it is when the home, the home Church and the School exert
their combined and cooperative influence that our religious program seems
to bear its best fruits. Before the War not much was done about trans-
ferring boys confirmed in our Chapel to their home churches unless they
requested it. Now this is done as a matter of course,

One means of widening the boys' horizons is the system of Chapel
cfferings. These are pledged voluntarily at the beginning of the year,
paid through an envelope system by the week or term, and disbursed
through the Student Vestry, The total offering for the year runs over
$1,500. A donation is given to St. Anne's Parish, a sizable amount goes
to the Diocese of Delaware and thence to the Church’s work at home and
abroad, and varying amounts are sent to missions, Church schools, and
chantable organizations,

Missionary speakers have been regular features of our Chapel pro-
gram, and the Church's work from Liberia to the Solomon Islands has
been presented to the boys, Such organizations as World University
Service have sent us speakers to present the needs of [ellow students in
less favored regions. An affiliation with the Boys' Friends School of
Ramallah, Jordan, has given us association with a predominantly Moham-
medan student body, and a Turkish boy is enrolled this year as our Alumni
War Memorial Scholar.

Diocesen laymen’s conferences meet at the School, Faculty children
attend Sunday School at St. Anne's Church, and boys attend religious
conferences such as that at Buck Hill Falls, Pennsylvania, and they hear
about the Diocesan and General Conventions attended by members of the
Faculty, In all these and other ways the worldwide community and its
needs, and the power of the "Divine Community” of the Church to fill
those needs, are brought to the attention of the School.

What are the results of all this? In 1940, the School's Tenth Anni-
versary, we found from an anonymous questionnaire that about 609 of
our graduates attended Church and received Communion with fair reg-
ularity, while about half prayed daily. In 1950 the same form of ques-
tionnaire revealed a startling drop in these percentages, to a little over
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309 who attended Church, received Communion regularly and prayed
daily., There was little change between 1940 and 1950 in the percentages
of those who gave to the Church, did some form of work for it and read
what might be called "religious books”. Two important factors may have
played a part in the apparent decline in Church activity during this decade:
the disorganizing influence of the War, and the fact that by 1950 many of
our graduates were the fathers of young children; but these figures were
disappointing and humbling to those who were concerned that the School
should realize its Founder's hopes for its religious program.

The training of a number of boys who would enter the Ministry was
certainly a major element in those hopes, and that only four St. Andreans
have taken Holy Orders has been another disappointment. But there are
now five of our graduates in theological seminaries and half a dozen more
in college who are headed in that direction.

Equally strong was the Founder's desire that many St. Andreans
should become well-informed and active leaders in their parishes and
dioceses, and the growing list of graduates who are fulfilling this expecta-
tion is distinctly encouraging.

The widely varied answers to the questions on religion in the recent
alumni questionnaire (see next section) are illuminating and indicate that
5t. Andrew's is doing its work in this field only fairly well.

The replies confirm our conviction that the best results are obtained
when a boy's family, home church and school present a united religions
program and atmosphere. They indicate that many graduates achieve a
deeper appreciation of their religious training in school some years after
they have left us. The emphasis on personal influence is what we had
expected. Nor are we surprised to learn that some St. Andreans found
little benefit in the School's religious program.

The Founder of the School no less than the mighty Founder of the
Church has given us a mission of high challenge and stupendous difficulty.
Its fulfillment calls for the utmost in wisdom, self-discipline, devotion,
and the full use of the rich rescurces at our disposal. This we know from
our failures and disappointments as well as from our knowledge of young
lives filled with illumination-and conviction.

One thought gives us courage and faith to persevere, that it is God's
work, not ours, that really matters and truly succeeds. To bring our boys
to encounter God in Jesus Christ will always be our chief task and our
true mission, which He alone can fulfill.

The second Monday in June




A Preliminary Report on the Results of a Questionnaire Sent
to the Alumni of St. Andrew's School on the Occasion of the
School's 25th Anniversary

The Nature of the Report

This is a preliminary and partial report on a questionnaire sent to the
alumni of St. Andrew’s School. It is preliminacy in that questionnaires
are still being returned to the School, and it is partial in that it presents
the findings of only one section of the questionnaire, that section which
sought to discover through answers to free response, or essay type, ques-
tions what kind of a job the alumnus thinks the School did in his re-
ligious, intellectual-esthetic, and social development.

This questionnaire was not intended as a poll, nor will it be reported
as such. At the best it would collate and present verbatim everything each
respondent had to say about what he thought of the School; at the worst
it could present sets of statistics and draw invalid generalizations (the 160
returns upon which the report is based represent only about one-third of
the living graduates). It will try to proceed on the assumption that an
opinion is valuable for the insight it affords rather than for the number
of people who hold it and report accordingly (with all the usual quali-
fications concerning accuracy) the testimony of a group of men who can
be legitimately supposed to be expert witnesses on the subject of St.
Andrew's School.

The Religious Developement

The current revival of interest in religion and the recent inquiries
into the philosophical basis of America's public school education have
produced & number of interesting speculations about the place of religion
in schools. Church schoals' interest in discussing the matter is, after all,
only academic, for they are intended to provide in their several ways
education of a Christian nature. St. Andrew’s School's statement of pur-
pose, curriculum, and methods of operation show that it is committed
to doing what it can to effect a meeting between the student and Chris-
tianity — in particular, the Christianity of the Anglican Communion, It
is not, then, surprising that the answers to that section of the questionnaire
devoted to discovering the relationship between St. Andrew’s and its
graduates’ moral and spiritual growth are of particular significance to the
School, and it is to be hoped that they are of some interest to anyone
concerned with the problem of religious education.

By and large the answers are encouraging. In many instances the

62



School seems to have played a significant part in the total process of an
individual's education as a Christian; in others it at least managed to help
create @ spiritual ferment; in a few it seems to have produced the effect
exactly opposite to that desired.

As might be expected in answer to the question, "Did St. Andrew's
in any way shape your basis of moral and ethical judgment? Please
specify”, opinions assigning the School a positive role occurred about six
times as frequently as did opinions indicating that the School played no
such part, Perhaps less expected and certainly more encouraging to the
School was that the factor most frequently mentioned as morally and
ethically influential happened to be the School's function in providing an
understanding of Christian values or instilling a background of Christian
belief. This specification ran through answers from all the graduating
classes although it occurred with greatest frequency in questionnaires. re-
turned by members of the classes of 1945 through 1949, An indication
of the general feeling of the School's importance in furnishing back-
ground for later growth can be gained from the following comment of a
respondent who graduated in one of the classes from 1934 through 1939,2

The years 1 spent at St. Andrew’s were the most important, from
the standpoint of providing moral and ethical background, of all the
years of my life to date.

Although 1 did not attend church regulacly, the moral attitudes
I had during this period were almost completely attributable to S.A S,

The fact that Ii have been able to return to the Church, that it has
meaning for me now, was possible through the fundamentals of
Christian principles taught at St. Andrew's,

Other alumni mentioned such specific contributions to the formation of
their moral and ethical judgment as St. Andrew's having *'. . Taught the
reality of the power of prayer .. ." ™. . . developed a sense of Christian
vocation,” or “established a pattern of church attendance.” Something of
the atmosphere that some at St. Andrew's must have felt to be able to use
their school experience to feed subsequent moral growth was expressed in
existential terms by the alumnus who said he had discovered “that bad
boys loved God and were loved by him."”

But again and again in mentioning the effect St. Andrew's had upon
their moral and cthical growth, the respondents spoke of the delayed
effect of what they had absorbed, sometimes unconsciously at school. S,
Andrew's religious training is cumulative rather than cataclysmic for men
who can say, "Doubt if T ever would have found it (basis for moral judg-
ment) as strongly as [ feel it now, if it hadn't been for the basic exposure,

= For purposes of tabulation the gquestionnaires were pronped,
not by individoal classes, but in the following periods: 1934-'?;;,

30 respondents; 1940-'44, 31 respondents; 1945-'49, 43 respondents ;
1949-"54, 94 respondents.
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unconscious as I was of this, while at S.A.8," ot *, . . although I was
spiritually lackadaisical at St. Andrew's, a religious foundation was estab-
lished on which is being built a philosophy . . . and a faith in the un-
known, all of which is perfectly orthodox Christianity.”

Although a few alumni maintained that without their 5t. Andrew's
experience they muight never have been influenced by a Christian ethos,
most made no such specific claim, and indeed the second largest group
among those who found the School influential in shaping the basis for
moral judgment were the respondents who defined St. Andrew’s function
as a continuation of home training. For instance, several recent graduates
stated:

My moral and ethical judgment matured and crystallized . . .
during my three years at 5t. Andrew’s, . . .

... I feel that it (St. Andrew’s training) tended to be more of a
erystallization of o basis which T already had,

My judgment was moulded before I came to St. Andrew’s by my
parents. However, T believe 5.A.5, strengthened my general loyalty to
and belief in the power of the Cherch. I know | would have been
less likely to keep to the straight and narrow if | had net gone to
S.AS

The School didn't shape it— rather they clarified some of my
bases for thinking along moral and ethical lines.

Some who were not concerned with identifying the St. Andrew's
moral basis as specifically Christian or with pointing out how it supple-
mented an already established code tried to define the School's contribution
as an establishment of ethical values based upon their social experiences
at St. Andrew's. A few mentioned honor, but the bulk of this group
were concerned with defining the concept which six members of the first
ten graduating classes were satisfied to call “fair play” * but which more
recent graduates try to see in the individual's adjustment to his socicty in
such statements as:

The individual against society cannot be tolerated, therefore one
must be the individual in society.

At 5t. Andrew's T learned that morals or mornlity s an intuitive
quality. . . . Though none of us (of my class) or few of us were
especially devout, I have vet to discover a socicty more sympathetic
or understanding of itself. All of us were willing, usoally very eager,
to help another.”

Others — a relatively large proportion — either simply answer yes to
the question without specifying in what way 5t. Andrew's helped to form
the basis of moral and ethical judgment or, as does the following passage,
point out the difficulty in specifying the way:

This is like asking for the requisite elements of beauty or truth,
Sigmund Freud, were he alive, able, and willing, couldn't figure out

4 Interestingly encugh  this term appears only once in the
questionnaires returned by post war classes.
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what S.A.5. did to my morals, I enjoyed no great spiritual enlighten-
ment or satisfaction; I saw no miracles. Once, in the winter of Sth
Form year 1 was struck, while as ing the Chapel stairs, with the
conviction that God could be proved mathematically not to exist, but 1
was, and remain, weak in the sciences, so | gave up the idea and went
back to faith. T am at least viscerally assured that S.AS. had a
salubrious effect upon my cthical ponderings, but specification is one
notch beyond impossibility. The forces of 5.A.5. that gave my soul a
Swedish massage worked not with a stinging, easily recognized "Winter.
green but with some subtle balm lacking everything but positive
effect. This may sound like a lot of pure rot, but | am merely trying
to reveal by metaphorical halves what | can never reveal of even under-
stand by precise whaoles.

Still other alumni felt that St. Andrew's contributed to their moral
and ethical growth chiefly by stimulating a relevant curiosity. Most of the
respondents in this group have retained an inquiring habit of mind that
tends to prevent acceptance of any orthodox dogma. The point of view
that is presented so clearly in the following excerpt from one of the
questionnaires constitutes a point midway between the attitudes of those
for whom the School succeeded in helping to provide a Christian basis for
moral judgment and the feelings of those who for one reason or another
were led to reject the Christian way;

St. Andrew’s definitely shaped my moral and ethical judgment.
However, 5t. Andrew’s also taught me to think for myself and to de-
velop my own ideas after careful, impartial scruting of facts. S.A.S.
also taught me to respect the ideas and ideals of others, if they are
frmly held and held and acted upon honestly and sincerely, There-
fore, 1 have my own personal religion, developed after long and, |
hope, careful consideration — the germ of which lies ar 5t Andrew's.

I respect formal religion and those who honestly live it, but I cannot,
without hypocrisy, follow a formal religion.

Although this passage might reasonably be described as non-Christian
by those to whom the Apostolic Church is an integral part of Christianity,
it by no means indicates as arid a spiritual experience at St. Andrew's as
that apparently undergone by some 20 alumni who stated that St. An-
drew’s had no appreciable influence on the formation of their moral and
ethical values. It must be said that eight of these felt that their bases for
moral and ethical judgment had already been set before they came to St.
Andrew's; but another ten said simply that the School had no effect upon
them in this direction, and the animadversions of two respondents from
the first ten graduating classes ascribe a negative influence to the School.
Both of these men ascribe the School's failure with them, not to absence
of precept, but to imperfect example:

In the dp-eriud 1935-38 the “community” or “family” of St
Andrew's did not exist. The masters did not in any sense contribute
the common personal bond which seems to be necessary for the success
of group living . . . at St. Andrew’s "rejection” was a VEIY COmmon

n. It is not surprising that St, Andrew's had a minimal
influence on the boys as an atmaosphere such as it had is one to be
endured rather than accepted.
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I suppose it contributed to the formation of the skepticism which
I have s uently cultivated. As I look back oo my years at St
Andrew’'s — which, | confess, is seldom — | am struck by what scems
to me to have been a distinguishable discrepancy between whatever
practical ideals Christianity ofters and the dadministration of the School.
I gquestion whether the School had a moral climate or ethos sufficiently
strong to influence my formation.

Despite the disheartening effect of such comment, it must be re-
membered that in many cases 5t. Andrew’s did succeed in helping to shape
the basis of moral and ethical judgment, and it remains to ask, as did the
questionnaire, . . . what agencies — Sacred Studies, bull-sessions, etc. —
specifically contributed to the shaping?' The answers to this question
included every department of 5t. Andrew’s School except the Green
Dragon, and that might well have been in the minds of some 37 alumni
who described the shaping agency as the general environment of the
School without specifying any particular aspect of the environment. Of
specifically religious agencies Sacred Studies was mentioned most fre-
quently.?® As one alumnus put it, "Sacred Studies — particularly VI Form
— offered ample "food for thought' ™ but it was the program of worship
in the Chapel that apparently supplied the affective power that the more
academic experience of Sacred Studies did not. Surely the comments of
a number of alumni on the effect of 5t. Andrew's program of worship
testify to an experience that can be described as extra-rational:

v o If T had b0 say what part of my religious experience at St
Andrew's had the most lasting effect on me, 1 gucss it would be the
regular attendance at chapel, which | often resssted in my heart, but
which in the long run left some kind of a deposit, 1 believe.

5t Andrew’s showed me the value of regular church worship.
Compulsory attendance at church never tumed a boy awiay from
church who was not already turmned for some other reason. I would

say — more church service !

Other specifically religious agencies received random mention. They in-
cluded sermons by the resident clergy and wisitors, confirmation classes,
and work in the choir or as lector, sacristan or acolyte.

But moral and ethical growth (or in a few instances atrophy) is not
ascribed to specifically religious agencies alone. The references to the
general environment of the School have already been mentioned. The
aspect of this general environment most frequently specified as conducive
to moral and ethical growth was the association with an example of the
masters and boys. The faculty’s role was commented upon generally in
terms similar to these:

£6 The number of times Sacred Studies was mentioned may well
have been influenced by the wording of the question. The accompany-
ing example, bull sessions, did not, however, get a heavy play.
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Chapel and Sacred Studies taught the ideals.

Individual masters —and the headmaster — and their families
in their daily living and through their expressed attitudes contributed
most to my moral | fmentufmyc uct and that of others. In
short, they set the standard

Furthermore, the following comments that a pair of alumni have to make
about association with their fellows at St. Andrew's should serve to make
faculty members, who are generally all too well aware of the malignant
effect of rotten apples, reflect on the inadequacy of an analogy that can
give no redemptive function to good apples:
Also have always been thankful for the friendship of rwo of my
classmates, both of whom | came to admire and respect. The out-

standing character of these boys has been a definite influence in my
life.

¢ v+ In shaping a d sense of loyalty and ethics, the whale
atmosphere of the School plus 2 good class living close together pro-
duced for me a basic approach to life which I consider as important
as any other force which has affected me.

The dynamic of this redemptive fellowship to a substantial number
of alumni lay in the character of the headmaster, whose contribution to
the Christian ethos of the St. Andrew's community was described by one
alomnus as, "Mr. Pell's unbelievably heroic living of the Sermon on the
Mount."”

A great many other factors were mentioned as having been influential,
Listed by relative frequency of ocourrence they are bull-sessions, athletics,
discipline, the honor system, classroom instruction, and, in one case, “lack
of cant”. The character of bull-sessions seems to have changed since World
War I1. Only about 29 of the pre-war graduates replying mentioned the
bull-session as in any way significant to their moral and ethical growth, In
fact, some of the old heads specifically denied such significance to it, say-
ing, in one case, 'Bull sessions mostly concerned sex, athletics, etc.” Nearly
209 of the post-war respondents, however, think the bull-session con-
tributed something., As one phrased it, "For every non-constructive bull-
session, there seemed to be one that led somewhere,”

But, after all, St. Andrew’s School has performed no unique function in
helping its graduates develop morally and ethically; even the most "secular™
school wants to and probably does abet that kind of growth, In fact, the
“life-adjustment curriculum” itself proceeds clearly from a well defined
ethos. The foregoing sections of the questionnaire revealed that religion
plays a pronounced part in the moral life of the respondent, but what do
St. Andrew's graduates think of what might be called the institutionalized
repository of the moral, ethical, and religious values that the School secks
to inculcate? In much less pretentious terms, what do the graduates think
of the Protestant Episcopal Church?

73



The success that Jesus had in persuading the young man to give up
everything and follow Him should encourage Church schools to look a
second time at a belief that all boys would graduate from them to become
devoted members of the Church. If St. Andrew’s ever entertained such
a notion against the plain evidence of the senses, the questionnaire would
effectively dispel it. St. Andrew's can be a part in a boy's religious life; it
cannot presume to be the whole.

Recognition of the fact that St. Andrew’s is only a part of a total
process can help the School to avoid the extremes of back patting or breast
beating, but it cannot deny it the credit or absolve it from the blame of
playing that part well or ill. Surely, the alumni questioned professed a
variety of well-defined attitudes toward the Episcopal Church, attitudes
that ranged all the way from devotion to contempt, and they were not
hesitant to designate the School as an important source of these attitudes.
Of the various opinions expressed, roughly 589 could be described as
favorable, 2094 as indifferent, and 229% as critical. It must be added that
some of the criticisms were expressed by persons who were loyal members
of the Church but who felt that they should point out what seemed to
them to be certain abuses or shortcomings, as in the case with the pledge
paying, regulacly attending churchman who says:

Generally,” disappointment in the Episcopal Church as a whole
in the past guse of the narrow, self-centercd, snobhbish aspects.
There did not seem to be as much effort made to express the suo-
stance of Christianity as the form. . . . This attitude seems to have
changed in our church [the respondent’s parish} . . . there seems to

be an effort to make the Episcopal Church more of a working church
and less of a social church.

This alumnus attributes part of his attitude toward the Church to what he
described as “'a snobbish church” at St. Andrew's, where it seemed that
those who were there were already the recipients of God's grace simply
by accident of having been sent there and had to do little or nothing to
secure their salvation.

Some of the critical opinions, however, are not the chidings of the
loyal member but the strictures of those who are on the outside looking in,
The strongest hostility was exhibited by the two alumni who, when asked
what attitude they held toward the Episcopal Church, replied simply,
“None." One of the commonest sources of dissatisfaction seemed to be
the belicf that the Church is too social in that it neglects its ministry to
those below the upper middle class. When this claim is worded as it was
in the following answer, it constitutes a serious charge:

I believe the Episcopal Church is filling a definite need — but

do not believe the organization as a whole has the strength and basic
hold to assure its growth in relationship to the expanding intercst in
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Christianity and the population growth. Too often the Episcopal
Church has received a "recial” atmosphere — not conforming to
strictly Christian principles.

Closely allied to the feeling that the Church is too social are the
criticisms that accuse it of laxity and worldliness. Some voices insist that
the Episcopal Church does not face up to its challenge:

If it (the question) refers to the family of the Church then T feel
that the members generally do not accept the Church as their responsi-
bility but rather as their due,

T am thinking of becoming a Roman Catholic. . . . I do not now
belong to any church. 1 left the one | was attending (Protestant
Episcopal) because I felt the attitude of the members was worldly,
snobbish, very little concerned with the tremendous problems of
human existence which 1 find not only in my own life, but in the
lives of others. My work brings me in contact with trouble — con-
tinuous trouble —and 1 frankly wonder whether the Episcopal
Church is genuinely interested in this trouble. . . .

Additional dissatisfactions with the Church stem from attitudes that
find ritual and religion mutually exclusive, dogma (of any sort apparently)
inacceptable, or institutionalized religion a deterrent to mankind's fullest
development. One alumnus who states that he shares Bertrand Russell's
belief that historically the church’s contribution has been for the bad of
mankind concludes, "But among the churches, the Episcopal Church
appears to be more socially correct, more ineffectual, and more useless than
most.”’

Obviously those who are critical of the Episcopal Church did not
form aH of their adverse opinions at St. Andrew's School, but when ques-
tioned directly about what factors at School caused them to adopt their
attitude toward the Church, a number of respondents claimed that certain
schoolboy experiences had considerable effect upon their present attitude.
Most frequently mentioned of these factors was compulsory chapel attend-
ance, which seemed to disturb graduates of all periods in about equal
proportions. A graduate of the 1945-1949 group expressed his feelings
succintly by saying, "Chapel services at S.A.S. bored me to distraction and
taught me to avoid church services like the plague.” Others pointed out
ritnalistic observance as the specific factor at St. Andrew’s that resulted in
their dissatisfaction with the Episcopal Church. One recent graduate states
his case so strongly that it is difficult to avoid the conclusion that, do what
it will, the School in its very efforts to lead boys to the Church is likely to
alienate some few searching natures:

o At S Andrew's T, . . came to the realization that God was
the most important guiding force in both my actions and thoughts;
and realized that ualess 1 found an ethical basis by which to live . . .
my life would be of no value. . ..

And yet the strange thing is that as I reached this acceptance [
realived that the very services and doctrines that had helped me shape
a religious faith were inadequate to sustain it. By my 6th Form
year 1 had through habit memorized all the confessions, fixed
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prayers, etc., etc., and the services that were so vital to me because
of their novelty had become lifeless, dully repetitious. I realized that
to r-r;:in my faith I could no longer depend upon corporate worship
as | found ot . . .

The tone that is contained in the comment of these "failures” of the
School, where it is not one of outright hostility, indicates that the re-
spondent, although he may have been led to criticize the Episcopal Church,
has at least been placed in a state of spiritual ferment. It is with the
apathetic that the School should probably be most concerned. Most of these
persons don't specify why they are indifferent. However, some speak of
rebuffs to their religious curiosity which they received at St. Andrew’s in
the form of statements of belief that to a boy’s mind at least implied im-
mediate acceptance or eventual damnation. But the most frequently ex-
pressed reason for indifference to the Church was the feeling that any
institutionalized religion, while harmless and perhaps even diverting, in
no way vitalizes the relationship between God and man.

But sobering as some of the critical and passive attitudes may be to
the School, the important fact remains that better than half the opinions
expressed can be unqualifiedly described as favorable to the Protestant
Episcopal Church, Furthermore, people holding these favorable attitudes
generally credited St. Andrew’s with having made a positive contribution
to the development of their religious life. The favorable attitudes seemed
to come from two general groups — those who find within the Church a
personal fulfillment and those who are moved to a relatively dispassionate
admiration of the Church. More frequently than not those who found
personal fulfillment did not specify the exact nature of their satisfactions,
but expressed their love for the Church in such terms as “sincere devotion”
or "loyalty”. One recent graduate said, "It is the Church in which I enjoy
worshiping the Lord the most.”” A group that is somewhat less enthusiastic
and nearly as numerous includes those persons who ascribe their loyalty
to the Church as a result of family tradition. The next largest group to
feel its spiritual needs satisfied by the Episcopal Church are those who
would by and large agree with an early graduate who said, . . . 1 have
come to appreciate its doctrine and discipline.” Still others, about six,
expressed their satisfaction as stemming from spiritual comfort or "'a sense
of belonging.”” A similar number commented on the power of the liturgy
to fulfill their spiritual lives. Finally, people listed as valuable such factors
as the work of their local parish, and the tolerance exhibited by the Church
toward the activities of its members.

Another set of favorable responses exhibits what might be described
as & dispassionate appreciation of rather than a total involvement in the
Church. At its mildest form of attachment to the Church this sort of
response is illustrated by the following statement of an early graduate:
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Favorable. To me it represents the best aspects of the liturgical
and the evangelical branches of Christianity, while avoiding (to me)
ridiculows excesses of nearly all other churches. However, in all
honesty | must say that 1 have no strong attachment, emotional,
spiritual, or otherwise, 80 any church,

Another reason given for finding the Church intellectually acceptable
was that it formed a satisfactory bridge between Catholicism and Prot-
estantism. About a quarter of those respondents who belonged to other
denominations or other faiths stated that they entertained warm, friendly
feelings toward the Episcopal Church,

St. Andrew's has had much to do with the formation of both the de-
voted and appreciative attitudes. One recent graduate ascribes to the School
a major influence:

I do not think that if T had not gone to S.AS T would have
even the slightest interest in the Church or in God. For that 1 am
eveT grateiu]g to the School and the duily services, VI Sacred Studies,

ebe, In this respect alone, S.AS, 15 to my mind outstanding in that
it gives the individual so muach help in coming to God.

This comment lists what most of the respondents who held favorable
attitudes toward the Church mentioned as influential in forming those
attitudes.

The idea of 5t. Andrew's having grounded boys in the ways of the
Church or having provided answers to certain fundamental questions occurs
more than twice as frequently as any other single response in answer to
the question, "What part did St. Andrew's play in the shaping of this
attitude " Some sixteen persons mentioned that regular attendance at
religious services set a pattern that has persisted as a valuable part of
their spiritual lives. Seven persons simply stated that St. Andrew’s had a
marked effect on their attitude toward the Church; four commented that
the School had continued their home training in this respect; and three
claimed that faculty guidance had shaped their favorable attitudes.

As might be expected from the proportion of favorable attitudes
toward the Church some people answered the next question, “How could
the School have done better in this respect?” by saying that the program
as they knew it was adequate; others said that they did not know, implying
strongly that their ignorance in the matter proceeded from their belief
that the task was impossible or not worth undertaking. But those who
felt they could advise produced specific recommendations of all sorts.
Among curricular suggestions the most frequently mentioned addition was
a study of comparative religion, which many felt would provide an oblique
approach to the realization of the values of our own faith. A few re-
spondents from the last five years' graduating classes felt that study of
other Christian denominations would be valuable, and a group of similar
size from the early days of the School suggested the addition of courses in
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philosophy. Method as well as content was the subject of recommendation.
There seemed to be a fairly general feeling that Sacred Studies courses
below the VI Form level could be considerably improved by more class-
room discussion.

Extra-curricularly, the most frequently proffered advice was that the
School pay less attention to a routine religious program and more to the
spiritual needs of the individual, One member of the 1945-1949 group

makes a statement that is fairly representative of this attitude:
One particular difficulty that I recall in all religious
was a sort of & pricri assumption that everyone possessed the basic
spiritual essence of religion and needed oaly to be guided in the con-
comitant dogmatic details. A closer inspection of human fraility,
especially these days, would be more illuminating and therefore more
rewarding for study, The student must be rchieved of the fear to
confess a lack: the struggle, the need for spiritual struggle must be
emphasized.

Graduates of the last ten years are definitely more inclined to suggest
that the School further liberalize its system of chapel attendance than are
members of earlier classes. But in doing so they generally indicate that
they are simply extending one horn of the dilemma posed by the need for
regular public worship and the schoolboy's hatred of compulsion.

Other alumni, not so much concerned with making religion palatable
as with making it vital, suggested that the School, through its program of
religious training, make the boys more aware of the Church as a whole
outside its St. Andrew’s School context and of their role as Christians and
members of the Anglican communion. One said that the School should

Point out comtinmossly to the student that it is oot the clothes he
can afford, nor the college he will attend, nor the honors he may
achieve, nor his inherent social status, but rather his own hard work
and humiljg before God that will make him teuly happy here on

ﬂz of laymen to work for and support the Church did
not, in my mind, receive sufficient emphasis,”

The Intellectual - Esthetic Development

To get some idea of what the respondents’ attitudes were toward the
quality of St. Andrew's education in the intellectual-esthetic area, the
questionnaire first broke this area down into two sources of interest, in-

tellectual and creative, which it proceeded to define as follows:
“Intellectun]l interest”™ may here be understond to mean an in-
quiring interest in the patwre of :mnl‘:thinaﬂ opposed to an interest in
ereating something or acquiring a skill, Creative interest: here under-
stood to mean an interest which has as its object the making of
something — a painting, a play, a character on the stage, hot (or
eool ) music, organizing a club, etc. i
The following questions were then asked, first about the intellectual
interest and then (with a few obviously required word changes) about the

creative interests:
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1) Did you have an intellectual interest at St. Anderw's?

2) Since "“something” embraces everything from the Confederate
Mavy to the nature of God, pleise specify the interest or inicrests,

3) Was the interest acquired here or before you came here?

4) If here, what was the source —a friend or group of friends, a
class, a teacher, the library—what!? [Here the o ite number
on creative interests dropped “the library” and added "o club™],

5) Were conditions at Schoal conducive o the growth of the in-
terest?  (Please specify the agent, agencies or conditions which
helped growih or hindered it}).

i} Was the interest of value in itself or did its chief value lie in
the fact that it led to other interests?

7) Is it an interest still?

Here some figures seem to be in order, Although about three-quarters
of the respondents to the questions claimed that they had an intellectual
interest while at St. Andrew's, only about 65% claimed that they were
stirred by any creative interest. Perhaps, like the alumnus who claimed
that his chief extra-curricular intellectual pursuit at college was answering
guestionnaires, people who answer questionnaires just don't have time for
any creative activity. Perhaps the respondents were reluctant to claim a
creative interest in a feld where they had gained ne solid achievement,
The number of cameras that have been on the campus for the past 23
years, for instance, leads one to conclude from only six assertions of a
creative interest in photography that the answering alumni are either
excessively modest or forgetful. Perhaps creativity is declining among the
general public just as participation in athletics is supposedly giving way
to watching others perform. In any case, the fact remains that among this
group of respondents at least the creative interests are secondary to the
intellectual.

Certainly, the range of the intellectual interests was not narcow. The
questionnaire got what it asked for — everything from the Confederate
Navy to the nature of God, A list containing some 36 items separately
named could be appended, but these items do fall into the following rough
classifications, which are here listed with the frequency of their having
been mentioned: the arts — literature, plastic arts, music, drama — 42;
religion, theology, philosophy, and ethics — 41; history, government,
economics, sociology, 24; science — natural, pure, applied — and mathe-
matics, 14; unspecified “intellectual curiosity”, 14. The range of creative
interests was also great and it included some moot items. Seven alumni,
for instance, listed sports (after all, you make a touchdown). But as
might be expected from the emphasis placed upon certain areas of activity
over the past 25 years a few individual creative interests have been men-
tioned with significant frequency. They are music (instrumental and
choral), writing (even classroom assignments!), dramatics, leadership in
school government, art, the aforementioned athletics, and photography.
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It must be said that there is an increasing tendency among the post-war
graduates to regard activity in various scientific societies as creative,

The provenance of interest, intellectual and creative, is about equally
divided between St. Andrew's and pre-St. Andrew's experiences. But if
there is one single factor that weighs heavily in the source of interests
found at School, it is the individual faculty member and the class. The
master and /or his class were mentioned some 85 times as being influential
in the formation of intellectual interests. (Not too much effort is made
here to differentiate "teacher” and "class”, for a couple of alumni seemed
to express the peneral spirit of the answers when they said, "The teacher
is the class,” and "But probably the teacher was what made the class.”)
The next most frequently mentioned factor, friends, was listed only 16
times; the library 15; and general conditions of School life about 9. All
of this could be taken by the proponent of the child-centered school as
evidence that the St. Andrew's classroom is teacher dominated; it can also
be taken as some indication that the teacher is using his dominance to
obtain an end generally considered to be a legitimate educational objective.

However, the factors responsible for awakening creative interests in
the respondents are, as might be expected, somewhat less closely associated
with the formal classroom situation. Here the influence of clubs and or-
ganizations of school government enters the picture, and friends are
mentioned more frequently; but again the factor occurring with the greatest
frequency is the master and /or the class.

The School was apparently conducive to the growth of the, intellectual
and creative interests of about four-fifths of the alumni answering the
pertinent question, The factors listed as conducive are once again strongly
representative of the opinion that the master and the class have great im-
portance in the development of both interests. A number of interesting
aspects enter the picture with the mention, in the case of intellectual in-
terest, of the library, "organizing”, engaging in bull sessions with other
boys, the School's religious environment, the small class system, an atmo-
sphere of intellectual freedom, laboratory facilities, clubs, and even, oddly
enough, St. Andrew’s isolated environment. The two chief inhibitive
factors appeared to be fear of the ridicule of a basically anti-intellectual
adolescent society and an inadequate library (one man's meat, etc.). Many
factors in addition to the interest and competence of faculty members were
mentioned as having a benign influence upon creative interests. They can
generally be lumped under functions of the activities program. Heavy
emphasis was placed upon the musical and dramatic programs. The two
greatest lacks seen in the School's encouragement of creative activities were
time and facilities. There was a small but vocal group that insisted that
the classcoom emphasis upon the acquisition of fact quenched the creative
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fire. Poor leadership in various clubs was cited, and there was the cry of
one alumnus that probably represents the frustrations of several, "How
could anyone acquire anything when all we could keep up with was the
work 2"

The take-home value of interests pursued at St. Andrew's seems to
have remained fairly high for the respondents. Most seem to feel that
the interests, both creative and intellectual, were of more value in them-
selves than for the subsequent interests to which they led. However, 12
less than claimed an intellectual interest asserted that they still pursue it
and 10 less than claimed a creative interest asserted that it still serves them.

It seems not unreasonable to conclude that although St. Andrew's
has much to learn in the difficult business of stimulating creative activity
without unduly hampering the program of academic preparation for
college, the School can be encouraged by evidence that this very academic
program is producing results that in terms of intellectual satisfaction go
beyond the traditional 15 credits.

The Social Development

The results of the questionnaire have shaken severely the feeling
that a boy's social growth at St. Andrew's is to some extent indicative of
what his continuing growth will be in the world at large, However, the
respondents did refer reassuringly to some of the elements of the St
Andrew's program that have always been considered strong and expose
some weak points that might have continued to go unnoticed. Basically,
the questionnaire sought to discover the respondent’s attitude toward
society and himself and his idea of what factors at St. Andrew's helped to
form those attitudes. In addition the alurnnus was asked whether he found
these attitudes helpful and whether he had been forced to revise them.
Another point of curiosity that the questionnaire tried to satisfy was
whether or not friendships formed at St. Andrew's School continued after
graduation either informally or in the pattern of the alumni association,
The alumnus was also asked what degree of interest he retained in the
Alumni Association.

In the answer to the question that solicited the attitude toward society,
opinions were clearly divided into statements of St. Andrew's beneficial or
harmful effect upon such attitudes, The opinions that held St. Andrew's
role to have been helpful were almost overwhelmingly predominant, but
both sets of opinions are worth more than a casual glance. The answer
was guided by the following supplement to the basic question: "In what
way, for instance, did it establish ideas of loyalty to individuals, confidence
in the loyalty of friends toward you, to a group, to an organization larger
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than a group, toward authority, and toward your country?” As might be
expected, these terms turned up in the answers. The largest single group
felt that the School had been helpful in leading the respondents to estab-
lish loyalty between themselves and other individuals. The next loyalty
in order of frequency of mention was that to the small group. Oddly
enough, in view of the fact that graduates of the last four classes mentioned
distrust of authority as the most baneful lesson the School had taught them,
respect for authority ranked very close behind the third most frequently
mentioned social virtue attributed to St. Andrew's — namely, the ability
to adjust onesell to society as a whole. Naturally this virtue was referred
to in several ways — social responsibility, understanding of others, ability
to get along, facility for winning friends. A significant number of re-
spondents felt that St. Andrew's had helped mold their loyalty to their
country, others mentioned having acquired a loyalty specifically to St.
Andrew’s School. Graduates of the early years spoke of having gained a
concept of society as a Christian family, and for some reason members of
classes just before, during, and just after the war referred frequently to
having learned an increased respect for individual rights that led in some
cases to salutary suspicions of authority. Still others spoke of having
matured in attitudes toward society through the acquisition of such ateri-
butes as "poise”, “discrimination”, or “awareness of own ability™,

The chief criticism of the School as a shaper of social attitudes lay in
the charge that it deprived its student members of the associations provided
by the normal community, particularly the association with girls and, men-
tioned less frequently, persons of various social levels. Six persons al-
together found that life at St, Andrew’s had made them distrustful of
authority. Another five spoke of the School's neglect, if not fostering, of
the basic anti-social impulses that they arrived with and graduated with,
Two alumni asserted that St. Andrew's had made them intellectual snobs;
two that school life had stimulated group prejudice. An individual felt
that he had been deprived of important family relationships; another that
he had been rejected; still another that he had been left unprepared for
college life,

Despite the sharp criticisms of this group only about one-sixth of the
respondents answered the question concerning attitude toward onesell by
saying that St. Andrew's had left them unsure of themselves. The bulk of
the respondents indicated that they had left the School confident in their
ability to succeed and listed a host of agencies that they thought had given
them that confidence. Athletics and the rewards (and to some extent the
punishments) of academic life seem to be the factors productive of con-
fidence in the minds of most of the respondents. An almost equal number
of listings was given to what can best be characterized as “The tough life
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among one's peers’ and to the general St. Andrew's environment, To list
the other factors credited with positive effect in this matter would be to
list everything from simply “being away from home" to “the chance to
create and organize.”

MNegative factors on the other hand tend to group themselves under
two major headings — namely, the School's failure to provide the kind of
individual attention that would bolster the spirits of the boy who already
lacks confidence and the School's tendency to isolate boys from the condi-
tions of what several respondents elect to call "real life,” Bullying, men-
tioned twice by pre-war graduates as having destroyed their confidence, is
mentioned only once by members of post-war classes, and that reference
is made by a member of the 1945-1949 group.

The effort to discover whether alumni later found their attitudes a
sheet to windward or a bucket over the stern suffered from some confusion
of interpretation. Persons who obviously considered their St. Andrew's
attitudes 2 hindrance simply because they conflicted with some of the
mores of the world beyond Noxontown still cherished these attitudes as
right and refused to relinquish them. Others interpreted the word attitnde
as fundamentally antithetical to the word valwe and spoke of cheerfully
changing their attitudes as different circumstances were examined in the
light of an snchangmg set of values. Relatively few men speak of resent-
ing the School as an institution that sent them out with nets to catch the
wind,

Whatever else it has or has not done, the School has not provided the
alumnus, as represented by the respondents, with a social life within the
framework of the Alumni Association. There seem to be no HM. Pul-
hams, anxious to return to the womb. Perhaps none of the alumni are
yet old enough to want to relive in associating with their classmates the
golden days of youth. Most say they lost their friends at home when they
went away to boarding school, but they add that St. Andrew's friends
compensate, often more than compensate, for the friends back home.
Responses to another question indicate that St. Andrew’s friends are lost
or seen only occasionally after graduation. Presumably the pattern re-
asserts itself, and the classmate at college replaces the formmate at school.
In any case, among the reasons advanced for interest in the Alumni Asso-
ciation, continuation of School fellowship was not once alluded to,

Most frequently no reason for interest was given when interest was
asserted. The most generally advanced cause was gratitude to the School;
a reason closely related to gratitude was the feeling expressed by a number
of alumni that their active participation in the Association will benehit the
School. Various individual explanations for interest were advanced, in-
cluding the activities of a local group, the blandishments of the Alumni
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Association, and, in the case of one alumnus, his desire to have a good
school to which he may send his sons. Lethargy, distance, lack of time,
money or talent, and loyalties divided among various institutions, were
some of the reasons advanced for indifference, and a critical attitude
verging on hostility was generally explained as a result of dissatisfaction
with policies or personnel of the Association, disagreement with some pro-
gram of the School’s, or a philosophy of life that vigorously rejects the
American alumnus in his stereotype of empty-headed clown.

This report must conclude with an observation prompted, not so
much by the attempt that has been made here to categorize the results of
a part of the questionnaire, as by the relatively simple act of reading
through each individual return, The alumni who answered those difheult
questions did so with a degree of intellectual honesty that could not at
times avoid drawing blood. At other times they acknowledged their debt
to the School in a way that could leave no doubt that St. Andrew’s has
already performed an invaluable function by doing whatever it has done
for them. Finally, they have used the language so well on occasion that
anyone at the School can be happy to be a part of the place that educated
them, All of these things have cost them an effort that could only spring
from concern for St. Andrew's School.
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